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ABSTRACT 

This study examined the impact of teachers’ job rotation on students’ academic performance. In order to 

give proper dimensions to job rotation, interest, administrative knowledge, technical knowledge and 

business knowledge were used as necessary variables while the students’ grade (CGPA) was used to 

measure their academic performance. To sustain the empirical conclusion achieved, mean, standard 

deviation and Spearman’ rank order correlation coefficient (rho) and p-values obtained were used to 

analyze the data obtained in the course of this study.  The study used responses which were obtained from 

217 respondents which comprise teachers and academic best students from ten (10) public secondary 

schools in Port Harcourt and Obio/Akpor Local Government Areas of Rivers State.  By available 

statistics from the National Population Commission (NPC) in 2009, those are the two most populated 

councils in Rivers State. The respondents were selected through a random process after proper 

stratification. The findings revealed a positive and significant relationship between the dimensions of job 

rotation and students’ academic performance (CGPA). 

Keywords: Job Rotation, Students Academic Performance, Administrative Knowledge, Technical 

Knowledge, Business Knowledge, Interest, and Cumulative Grade Point Average (CGPA).  

 

INTRODUCTION 

The most important assets of any educational institute are the students as no university, college, and 

school has any value without students (Singh, Malik and Singh, 2016).  The successes of the students 

(who are the most important assets of academic institutions) are of great importance to all educational 

institutions. And so, the students’ successes are considered by several classes of people and in various 

forms to include academic success, academic performance, academic achievement, etc. 

Academic success, on its own, has a great influence on a student’s self-esteem, motivation, and 

perseverance. Poor academic performance or high failure rates may result in unacceptable levels of 

attrition, reduced graduate size, increased dropout rate and increased cost of education thus reducing 

admission opportunities for students seeking higher degrees (Jayanthi, Balakrishnan, Ching, Latiff, and 

Nasirudeen, 2014). 

Students’ academic performance is also seen as students’ academic achievement.  The basis on which a 

student, teacher or institution achieves their short or long-term educational goals is tied to this fact - 

students’ performance. Cumulative grade point average (CGPA) and completion of educational degrees 

and/or levels such as elementary, secondary school, high school, bachelor’s degree and post-graduate 

degree represent academic achievement (Wikipedia, 2018). 

The students’ academic performance is not void of interference or association as the economic and social 

development of a country is directly associated with academic performance of students in view of the fact 

that the students’ academic performance plays a vital role in creating the finest quality alumnae who will 
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become leaders and manpower of a particular country’s social and economic development (Singh, Malik 

and Singh, 2016; Ali, Jusoff, Ali, Mokhtar, and Salamat, 2009). 

Considering the importance of this, educators and researchers have long been interested in identifying and 

understanding the variables that contribute to academic excellence of students as a reflection/reaction of 

the importance and interest accorded the topic, its current trends and gaining significant attention in past 

researches (Singh et al, 2016; Jayanthi et al, 2014).  This focus could also have been predicated giving 

that “in this era of globalization and technological revolution, education is considered as the first step for 

every human activity since it plays vital role in the development of human capital and is also linked with 

an individual’s well-being and opportunities for better living” (Battle and Lewis cited in Akessa and 

Dhufera, 2015). 

In consideration of the factors that affect students’ academic performance, researchers arguably have seen 

students’ academic performance to have been affected by psychological, economic, social, personal, 

demographic, family, school, and environmental factors.  These factors, they contended, differ from 

country to country and person to person (Singh et al, 2016; Jayanthi et al, 2014). 

This created the construct to be considered over the years differently by different authors and researchers 

as examination performance (Cambridge University Reporter, 2003), Cumulative Grade Point Average 

(Alfan and Othman, 2005; Manan and Mohamad, 2003; Agus and Makhbul, 2002), test results or 

previous year result (Hijazi and Naqvi, 2006; Hake, 1998) implying incoherence in determining how best 

to measure students’ academic performance. 

In lieu of this, thoughts on how best to measure students’ academic performance hence improving their 

performance was sought and it was contended that “many educational reformers, particularly those 

associated with the standards movement, hold that the key to improving student performance lays in 

improving schools.  There has been an argument that if academic standards are rigorous, curriculum and 

assessments are aligned to those standards, and teachers possess the skills to teach at the level the 

standards demand, students’ performance will improve” (Wenglinsky, 2001).  This improvement of 

students’ performance can be possible when teachers possess the required skills which will enable them to 

teach at the level that the educational standard demands.   

Purpose (Objectives) of the study 

The aim of this study is to examine the impact of job rotation on students’ academic performance in 

secondary schools in Rivers State while the objectives are: 

i. To determine the relationship between administrative knowledge and students’ academic 

performance in secondary schools in Rivers State. 

ii. To evaluate the relationship between technical knowledge and students’ academic performance in 

secondary schools in Rivers State. 

iii. To examine the relationship between business knowledge and students’ academic performance in 

secondary schools in Rivers State. 

iv. To discover the relationship between teacher’s interest and students’ academic performance in 

secondary schools in Rivers State. 

v. To find out the relationship between job rotation on students’ academic performance in secondary 

schools in Rivers State. 

Research Questions 

This study was guided by the following questions: 

i. What is the relationship between administrative knowledge and students’ cumulative grade point 

average in secondary schools in Rivers State? 

ii. What is the relationship between technical knowledge and students’ cumulative grade point 

average in secondary schools in Rivers State? 

iii. What is the relationship between business knowledge and students’ cumulative grade point 

average in secondary schools in Rivers State? 

iv. What is the relationship between teacher’s interest and students’ cumulative grade point average 

in secondary schools in Rivers State? 
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v. What is the relationship between job rotation and students’ academic performance of secondary 

schools in Rivers State? 

Hypotheses 

To provide tentative answers to the research questions are the following: 

H01: There is no significant relationship between administrative knowledge and students’ cumulative 

grade point in secondary schools in Rivers State.  

H02: There is no significant relationship between technical knowledge and students’ cumulative grade 

point in secondary schools in Rivers State. 

H03: There is no significant relationship between business knowledge and students’ cumulative grade 

point in secondary schools in Rivers State. 

H04: There is no significant relationship between teacher’s interest and students’ cumulative grade 

point in secondary schools in Rivers State. 

H05: There is no significant relationship between job rotation and students’ academic performance in 

Rivers State. 

Research Question 1 

What is the relationship between administrative knowledge and students’ cumulative grade point average 

in secondary schools in Rivers State? 

Table 1: Mean and standard deviation of relationship between administrative  

   Knowledge and students grade (CGPA) in secondary schools in Rivers State 

S/N Statement SA A D SD Total 

1. Improve planning and organizing 

skills. 

170 

(78.4%) 

30 

(13.8%) 

10 

(4.6%) 

7 

(3.2%) 

217 

2. Improve interpersonal skills. 166 

(76.5%) 

24 

(11.1%) 

27 

(12.4%) 

0 

(0.0%) 

217 

3. Improve leadership skills. 148 

(68.2%) 

48 

(22.1%) 

16 

(7.4%) 

5 

(2.3%) 

217 

4. Improve self-improvement. 188 

(86.6%) 

28 

(12.9%) 

1 

(0.5%) 

0 

(0.0%) 

217 

5. Improve Cognitive skills. 149 

(68.7%) 

11 

(5.1%) 

30 

(13.8%) 

27 

(12.4%) 

217 

  

Average 

 

75.7% 

 

13.0% 

 

7.7% 

 

3.6% 

 

 Source: Research Data 2018. 

 

From Table 1 above,  item one used showed that 170 respondents totalling 78.4% agreed strongly to the 

description, 30 (13.8%) agreed, 10 (4.6%) disagreed to the description, while 7 (3.2%) of the respondents 

strongly disagreed.  Item two indicated 166 (76.5%) individuals who strongly agreed and 24 (11.1%) who 

agreed to the description, while 27 (12.4%) disagreed and no respondent (0.0%) disagreed strongly to the 

item.  For item three; 148 (68.2%) respondents agreed strongly to the statement, 48 (22.1%) agreed,  16 

(7.4%)  disagreed while 5 (2.3%) disagreed strongly with it.  Item four reveal that 188 (86.6%) 

respondents strongly agreed to the description, 28 (12.9%) agreed to the statement, 1 (0.5%) respondent 

disagreed while no respondent strongly disagreed to the statement.  Lastly, item 5 revealed 149 (68.7%) 

who strongly agreed, 11 (5.1%) agreeing, 30 (13.8%) disagreeing while 27 (12.4%) respondents 

disagreeing strongly to the statement.  From the above output; it is clear how that there exists strong 

affirmative response to the constructs. 
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Research Question 2 

What is the relationship between technical knowledge and students’ cumulative grade point average in 

secondary schools in Rivers State? 

Table 2: Mean and standard deviation of relationship between technical knowledge and  

  students grade (CGPA) in secondary schools in Rivers State 

S/N Statement SA A D SD Total 

1. Enhance knowledge of organization 

policies, procedures and practices. 

188 

(86.6%) 

1 

(0.5%) 

28 

(12.9%) 

0 

(0.0%) 

217 

2. Improve production knowledge. 166 

(76.5%) 

24 

(11.1%) 

20 

(9.2%) 

7 

(3.2%) 

217 

3. Improve knowledge of business 

contact and network. 

148 

(68.2%) 

48 

(22.1%) 

16 

(7.4%) 

5 

(2.3%) 

217 

4. Improve communication network. 190 

(87.6%) 

12 

(5.5%) 

10 

(4.6%) 

5 

(2.3%) 

217 

  

Average 

 

79.7% 

 

9.8% 

 

8.5% 

 

2.0% 

 

                   Source: Research Data, 2018. 

 

From Table 2 above,  item one used showed that 188 respondents totalling 86.6% agreed strongly to the 

description, 1 (0.5%) agreed, 28 (12.9%) disagreed to the description, while none (0.0%) of the 

respondents strongly disagreed to the statement.  Item two indicated 166 (76.5%) individuals who 

strongly agreed and 24 (11.1%) who agreed to the description, while 20 (9.2%) disagreed and 7 (3.2%)  

respondents disagreed strongly to the item.  For item three; 148 (68.2%) respondents agreed strongly to 

the statement, 48 (22.1%) agreed,  16 (7.4%)  disagreed while 5 (2.3%) disagreed strongly with it.  Lastly, 

item four reveal that 190 (87.6%) respondents strongly agreed to the description, 12 (5.5%) agreed to the 

statement, 10 (4.6%) respondent disagreed while 5 (5.3%) respondents strongly disagreed to the 

statement.  From the above output; it is clear how that there exists strong affirmative response to the 

constructs of technical knowledge and students academic performance. 

Research Question 3 

What is the relationship between business knowledge and students’ cumulative grade point average in 

secondary schools in Rivers State? 

Table 3: Mean and standard deviation of relationship between business knowledge and 

  students’ grade (CGPA) in secondary schools in Rivers State 

  

S/N Statement SA A D SD Total 

1. Improve knowledge of general and/or 

current issues. 

28 

(12.9%) 

168 

(77.4%) 

16 

(7.4%) 

5 

(2.3%) 

217 

2. Improve knowledge of department’s 

role. 

166 

(76.5%) 

24 

(11.1%) 

20 

(9.2%) 

7 

(3.2%) 

217 

3. Improve knowledge of external 

environment of business. 

148 

(68.2%) 

48 

(22.1%) 

16 

(7.4%) 

5 

(2.3%) 

217 

4. Understand organizational goals. 190 

(87.6%) 

12 

(5.5%) 

10 

(4.6%) 

5 

(2.3%) 

217 

  

Average 

 

61.3% 

 

29.0% 

 

7.1% 

 

2.6% 

 

                   Source: Research Data, 2018. 

 

From Table 3 above,  item one used showed that 28 respondents totalling 12.9% agreed strongly to the 

description, 168 (77.4%) agreed, 16 (7.4%) disagreed to the description, while 5 (2.3%) of the 

respondents strongly disagreed to the statement. Item two indicated 166 (76.5%) individuals who strongly 
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agreed and 24 (11.1%) who agreed to the description, while 20 (9.2%) disagreed and 7 (3.2%)  

respondents disagreed strongly to the item.  For item three; 148 (68.2%) respondents agreed strongly to 

the statement, 48 (22.1%) agreed,  16 (7.4%)  disagreed while 5 (2.3%) disagreed strongly with it.  Lastly, 

item four reveal that 190 (87.6%) respondents strongly agreed to the description, 12 (5.5%) agreed to the 

statement, 10 (4.6%) respondent disagreed while 5 (5.3%) respondents strongly disagreed to the 

statement.  From the above output; it is clear how that there exists strong affirmative response to the 

constructs of business knowledge and students academic performance. 

Research Question 4 

What is the relationship between teacher’s interest and students’ cumulative grade point average in 

secondary schools in Rivers State? 

Table 4: Mean and standard deviation of relationship between teacher’s interest and  

               students grade (CGPA) in secondary schools in Rivers State 

S/N Statement SA A D SD Total 

1. I am generally in favour of job rotation for 

training and development. 

28 

(12.9%) 

168 

(77.4%) 

16 

(7.4%) 

5 

(2.3%) 

217 

2. I would be interested in job rotation in the 

near future. 

173 

(79.7%) 

24 

(11.1%) 

18 

(8.3%) 

2 

(0.9%) 

217 

3. I would be interested in job rotation 

sometime in the future if it did practice 

succession. 

164 

(75.6%) 

48 

(22.1%) 

3 

(1.4%) 

2 

(0.9%) 

217 

4. I would be interested in job rotation 

sometime in the future if it did involve 

cross-training. 

190 

(87.6%) 

22 

(10.1%) 

4 

(1.8%) 

1 

(0.5%) 

217 

  

Average 

 

63.9% 

 

30.2% 

 

4.7% 

 

1.2% 

 

                   Source: Research Data, 2018. 

 

From Table 4 above,  item one used showed that 28 respondents totalling 12.9% agreed strongly to the 

description, 168 (77.4%) agreed, 16 (7.4%) disagreed to the description, while 5 (2.3%) of the 

respondents strongly disagreed to the statement.  Item two indicated 173 (79.7%) individuals who 

strongly agreed and 24 (11.1%) who agreed to the statement, while 18 (8.3%) disagreed and 2 (0.9%)  

respondents disagreed strongly to the item.  For item three; 164 (75.6%) respondents agreed strongly to 

the statement, 48 (22.1%) agreed,  3 (1.4%)  disagreed while 2 (0.9%) disagreed strongly with it.  Lastly, 

item four reveal that 190 (87.6%) respondents strongly agreed to the description, 22 (10.1%) agreed to the 

statement, 4 (1.8%) respondent disagreed while 1 (0.5%) respondent strongly disagreed to the statement.  

From the above output; it is clear how that there exists strong affirmative response to the constructs of 

teacher’s (teaching) interest and students academic performance. 

Research Question 5 

What is the relationship between job rotation and students’ academic performance of secondary schools 

in Rivers State? 

 
Correlations 

 Job Rotation Students’ CGPA 

Spearman's rho 

Job Rotation 

Correlation Coefficient 1.000 .779 

Sig. (2-tailed) . .005 

N 217 217 

Students’ CGPA 

Correlation Coefficient .779 1.000 

Sig. (2-tailed) .005 . 

N 217 217 
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The t-test in table 5 above states that there is 5% level of significance and 116 degree of freedom only.  It 

rested the mean difference in teacher’s job rotation and student’s cumulative grade point at 49, 69 and 51.  

The mean score of the former is 66.73 while the latter is that of 62 and 64.  There are standard deviations 

at 13.50, 12.99 and 13.52 respectively.  The observed t -value at 0.555 is less than the critical value at 

0.813. 

We therefore accept that there is a positive relationship between teachers’ job rotation and students’ 

academic performance (which was measured using students’ grade as shown by their CGPA). 

 

Test of Hypotheses 
H01: There is no significant relationship between administrative knowledge and students’ cumulative 

grade point in secondary schools in Rivers State. 
Correlations 

 Admin. Knowledge Students’ CGPA 

Spearman's rho 

Administrative 

Knowledge 

Correlation Coefficient 1.000 .617 

Sig. (2-tailed) . .003 

N 217 217 

Students’ CGPA 

Correlation Coefficient .617 1.000 

Sig. (2-tailed) .003 . 

N 217 217 

Correlation is significant at the 0.05 level (2-tailed). 

SPSS output, Version 20 – Field Survey, 2018 

Table 6 presents Spearman's rank order correlation run to ascertain the relationship between 

administrative knowledge and students’ CGPA as reported by two hundred and seventeen (217) 

respondents. A significant positive correlation coefficient value was reported between the variables which 

was statistically significant (rho = .617, p = .003 < 0.05 (alpha value) this suggests that there exists 

relationship between the variables. 

Decision: The alternate hypothesis (HA1) is accepted and we state that there is significant relationship 

between administrative knowledge and students’ CGPA. 

This empirical position is supported by Friedrich, Kabst, Weber, and Rodehuth (1998) when they asserted 

successful routine of increasing talents, enthusiasm, encouragement and motivation will result when jobs 

are rotated thus lending good performance from students.  

H02: There is no significant relationship between technical knowledge and students’ cumulative grade 

point in secondary schools in Rivers State. 
Correlations 

 Technical Knowledge Students’ CGPA 

Spearman's rho 

Technical 

Knowledge 

Correlation Coefficient 1.000 .659 

Sig. (2-tailed) . .000 

N 217 217 

Students’ CGPA 

Correlation Coefficient .659 1.000 

Sig. (2-tailed) .000 . 

N 217 217 

Correlation is significant at the 0.05 level (2-tailed). 

SPSS output, Version 20 – Field Survey, 2018 

Table 7 presents Spearman's rank order correlation run to ascertain the relationship between technical 

knowledge and students’ CGPA as reported by two hundred and seventeen (217) respondents. A 

significant positive correlation coefficient value was reported between the variables which was 

statistically significant (rho = .659, p = .000 < 0.05 (alpha value) this suggests that there exists 

relationship between the variables. 
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Decision: The alternate hypothesis (HA2) is accepted and we state that there is significant relationship 

between technical knowledge and students’ CGPA.  Accordingly, the proposition of Wenglinsky (2001) 

lends support for this empirical finding - skills possessed by the teachers enable good performance and 

consequently good results from the students will confirm it afterwards. 

H03: There is no significant relationship between business knowledge and students’ cumulative grade 

point in secondary schools in Rivers State. 
 

Correlations 

 Business Knowledge Students’ CGPA 

Spearman's rho 

Business 

Knowledge 

Correlation Coefficient 1.000 .717 

Sig. (2-tailed) . .004 

N 217 217 

Students’ CGPA 

Correlation Coefficient .717 1.000 

Sig. (2-tailed) .004 . 

N 217 217 

Correlation is significant at the 0.05 level (2-tailed). 

SPSS output, Version 20 – Field Survey, 2018 

Table 8 presents Spearman's rank order correlation run to ascertain the relationship between business 

knowledge and students’ CGPA as reported by two hundred and seventeen (217) respondents.  A 

significant positive correlation coefficient value was reported between the variables which was 

statistically significant (rho = .717, p = .004 < 0.05 (alpha value) this suggests that there exists 

relationship between business knowledge of the schools by teachers and students academic performance. 

Decision: The alternate hypothesis (HA3) is accepted and we state that there is significant relationship 

between business knowledge of teachers of the educational institution (school) and students’ CGPA. 

This empirical position is supported by Friedrich et al (1998) when they asserted that successful routine of 

increasing talents, enthusiasm, encouragement and motivation will result when jobs are rotated thus 

lending good performance from students.  

H04: There is no significant relationship between teacher’s interest and students’ cumulative grade 

point in secondary schools in Rivers State 
 

Correlations 

 Teacher’s Interest Students’ CGPA 

Spearman's rho 

Teachers  

Interest 

Correlation Coefficient 1.000 .759 

Sig. (2-tailed) . .000 

N 217 217 

Students’ CGPA 

Correlation Coefficient .759 1.000 

Sig. (2-tailed) .000 . 

N 217 217 

Correlation is significant at the 0.05 level (2-tailed). 

SPSS output, Version 20 – Field Survey, 2018 

Table 9 presents Spearman's rank order correlation run to ascertain the relationship between teacher’s 

interest and students’ CGPA as reported by two hundred and seventeen (217) respondents.  A significant 

positive correlation coefficient value was reported between the variables which was statistically 

significant (rho = .759, p = .000 < 0.05 (alpha value) this suggests that there exists relationship between 

the variables. 

Decision: The alternate hypothesis (HA4) is accepted and we state that there is significant relationship 

between teacher’s interest and students’ CGPA.   Accordingly, the proposition of Wenglinsky (2001) 

lends support for this empirical finding; interest of teachers in teaching profession and skills possessed by 

them enable good performance and consequently good results from the students will confirm it 

afterwards. 
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H05: There is no significant relationship between job rotation and students’ academic performance in 

Rivers State. 
Correlations 

 Job Rotation Students’ CGPA 

Spearman's rho 

Job Rotation 

Correlation Coefficient 1.000 .779 

Sig. (2-tailed) . .005 

N 217 217 

Students’ CGPA 

Correlation Coefficient .779 1.000 

Sig. (2-tailed) .005 . 

N 217 217 

Correlation is significant at the 0.05 level (2-tailed). 

SPSS output, Version 20 – Field Survey, 2018 

Table 10 presents Spearman's rank order correlation run to ascertain the relationship between job rotation 

and students’ CGPA as reported by two hundred and seventeen (217) respondents. A significant positive 

correlation coefficient value was reported between the variables which was statistically significant (rho = 

.779, p = .005 < 0.05 (alpha value) this suggests that there exists relationship between the variables. 

Decision: The alternate hypothesis (HA3) is accepted and we state that there is significant relationship 

between job rotation and students’ CGPA.  Lai-Wan (2001) stated that the best outcome from job rotation 

is on the job training as individual workers are taught by performing across units; this lends wealth to 

such employees thus improving performance and its corresponding influence on students’ performance. 

 

SUMMARY 

It is necessary to implement job rotation in academic institutions/offices and any other place in order to 

relieve staff of some of the monotony associated with routine work as it reduces boredom and increases 

motivation through the diversification of employees’ activities.  Another plus to this is that it enhances the 

life of the organisation (school) as employees (teachers) with a wide range of skills give management 

more flexibility in scheduling work, adapting to changes and filling vacancies. 

Students’ academic performance is an important predictor of performance at other levels of education and 

of other important job outcomes, such as job performance and salary.  Students’ academic performance 

can be measured in several ways but this study was restricted to students’ grade. 

 

CONCLUSION 

The study reveals that there is a positive and significant relationship between administrative knowledge, 

technical knowledge, business knowledge and teachers’ interest and students’ academic performance in 

secondary schools in Rivers State, Nigeria although there is relatively a lower but significant relationship 

between technical knowledge and students’ academic performance. 

 

RECOMMENDATIONS 

It is recommended that a study be conducted by researchers on a more effective, efficient and 

comprehensive way of measuring students’ academic performance.  Also, policies that will encourage and 

enforce the practice of job rotation among teachers in schools and other educational institutions should be 

enacted by appropriate legislative institutions in Nigeria. 
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