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ABSTRACT 
This study examined the implementation of entrepreneurship education in Technical and Vocational 

Education and Training (TVET) Programme for youth self-reliance in Rivers State. A descriptive 

survey design guided the study. The population of the study comprised 99 final year TVET students 

which includes; 36 Rivers State University final year students and 63 Federal College of Education 

(Technical) Omoku final year students, all in Rivers State. The entire population was adopted for the 

study; hence, it was a census study. Three research questions were answered and three hypotheses 

were tested at 0.05 level of significance. Survey questionnaire instrument titled “Implementation of 

Entrepreneurship Education in TVET (IEETVET) was used for the study to elicit responses from the 

respondents. The instrument was partitioned into four sections of A, B, C & D. This instrument was 

face validated by two experts in the department of Vocational and Technology Education in Rivers 

State University, Port-Harcourt. The reliability of the instrument was established using Cronbach 

Alpha Reliability Coefficient. The reliability coefficients achieved was 0.84. Percentage, Mean and 

Standard Deviation were used to answer the research questions, while z-test statistical tool was used 

to test the hypotheses. The study found among others that entrepreneurship skill such as risk 

tolerance, communication, creative thinking, problem solving, goal setting, decision making, record 

keeping, and management are entrepreneurial skills in TVET and that the prerequisites for 

entrepreneurship education includes; adequate classroom, relevant entrepreneurship textbooks, 

competent teachers, in-service training of teachers, industrial training of students. Furthermore, it was 

concluded that implementation of entrepreneurship education in TVET helps graduates who are 

youths in; making good decision that will benefit a business, effective management of business, 

keeping good business records and others. It was recommended that there should be innovation in 

TVET curriculum to fully incorporate entrepreneurship training. 
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INTRODUCTION  

The Nigerian National Youth Policy (2009) in Oduwole (2015) described youths as those between the 

ages of 18 - 35 years. In Nigeria, the population of people within this age bracket is estimated to be 67 

million (Matawal, 2017). From this figure, Matawal (2017) lamented that 42 percent do not have 

means of livelihood. In line with this, Jega (2017) opined that Nigerian youths face tremendous 

challenges of poverty, diseases, such as; STDs and HIV/AIDs, unemployment, marginalization and 

exclusion in the political economy; arguably more so, than most countries in the world.  

Thus, some authors have argued that the level of insecurity in the country is a manifestation of the 

number of unemployed, who roam the streets hustling for survival. This is an unfortunate scenario, 

but does not deter solutions when a very serious intervention is put in place. Therefore, there is an 

advocate for youths to be involved in self-employment, owing to the fact that job vacancies in 

government and private establishments are not enough to accommodate the large number of graduates 

that are turned-out yearly. Based on this, youths have been advised to participate in skill acquisition 

through Technical and Vocational Education and Training (TVET).   
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United Nations Educational, Scientific and Cultural Organization (UNESCO) (2012) in Nwachukwu 

(2014) defined Technical and Vocational Education and Training as “a comprehensive term referring 

to those aspects of the educational process including, in addition to general education, the study of 

technologies and related sciences, and the acquisition of practical skills, attitudes, understanding and 

knowledge relating to occupations in various sectors of economic and social life”. More so, Ochogba 

(2017) described Technical and Vocational Education and Training as that type of education that is 

systematically organized to train individuals to be practically oriented for paid or self-employment.    

The benefits of Technical and Vocational Education and Training to human and national development 

cannot be over-emphasized. Ibidapo (2015) opined that Technical and Vocational Education and 

Training is used by all countries of the world in imparting specialized training to their youth to enable 

them solve the problem of bread and butter. It also encourages self-reliance/self-employment which in 

turn creates job for the unemployed youths who graduates from the programme (Lawal, 2010). This is 

because, the skills acquired through Technical and Vocational Education and Training can develop an 

individual into establishing small scale enterprise that can absorb other youths. In line with this, 

Ogundele (2013) asserts that the acquisition and usage of skills for a particular job can be able to 

transform a trainee to become self-employed and to contribute to the development of the society. 

Consequently, Technical and Vocational Education and Training students are supposed to be self-

reliant in a case whereby they could not find white collar jobs. 

According to Kim and Isma’il (2013), Self-reliance is the ability to think and act without the help or 

influence of others, the ability to decide what one should be or do. This means that being self-reliant 

requires entrepreneurial knowledge that can sustain a business. Unfortunately, Kourilsky and Walstad 

in Ibrahim, Bakar, Asimiran, Mohamed and Zakaria (2015) pointed out that despite the fact that 

TVET students desire to become entrepreneurs, they are still lacking in terms of entrepreneurial skills; 

they do not understand business management and they do not understand economic knowledge. 

Consequently, many countries including Nigeria are engaged in reforming their Technical and 

Vocational Education and Training (TVET) systems by inserting entrepreneurship education into their 

curricula for students to be equipped with entrepreneurship skills before graduation (Haftendorn & 

Salzano, 2004). 

According to Akaninwor (2017), entrepreneurship education is a process of acquiring the knowledge, 

attitude and psycho-productive skills for self-reliance, job creation and other forms of independent 

living in the absence of paid employment. Therefore, it is designed to prepare individuals to undertake 

the formation and operation of small-scale business enterprise (Mkpa, 2014). When properly 

managed, entrepreneurship education can equip individuals or trainee with relevant entrepreneurial 

skills that will enable them initiate positive ideas needed for the start-up of business or in developing 

an already existing business (Amadi & Ochogba, 2017). Marsan in Bolarinwa and Okolocha (2016) 

opined that entrepreneurship skills are classified into six categories namely: personal characteristics, 

interpersonal skills, critical and creative thinking skills, practical skills, technology skills and financial 

literacy skills. 

The essence of this as stated in Amadi and Ochogba (2017) is to enable TVET students in making 

good decision, managing both human and material resources, keeping good records and effective 

planning of agricultural processes. This is geared towards training TVET students to be good 

entrepreneurs. To achieve this, relevant materials, such as; textbooks, classroom, facilities for 

practical, among others need to be made available (Amadi & Ochogba, 2017). 

Meanwhile, Baughn, Cao, Le, Lim & Neupert  (2006) carried out entrepreneurship studies on 782 

students majoring in business entitled “Normative, Social and Cognitive Predictors of Entrepreneurial 

Interest in China, Vietnam and the Philippines” and found that aspects of the cultural, economic and 

political situation in the study countries influenced their students’ entrepreneurial intentions. The 

study also showed that family support factors have a greater impact in reducing entrepreneurial 

activity. These challenges may not be limited to the area under study. It could also apply in other 

countries like Nigeria. However, for the sake of this study, the implementation of entrepreneurship 

education in TVET programme for youth self-reliance in Rivers State will be examined. 

Purpose of the study 

The study examined the implementation of entrepreneurship education in TVET programme for youth 

self-reliance in Rivers State. Specifically, the study sought to; 

1. identify entrepreneurial skills in TVET programme for youth self-reliance in Rivers State. 
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2. ascertain the prerequisite for the acquisition of entrepreneurial skills in TVET programme in 

Rivers State. 

3. ascertain the relevance of implementing entrepreneurship education in TVET programme for 

youth self-reliance in Rivers State. 

4. examine the factors affecting the implementation of entrepreneurship education in TVET 

programme for youth self-reliance in Rivers State. 

Research questions 

1. What are the entrepreneurial skills necessary for in TVET programme for youth self-reliance 

in Rivers State?  

2. What are the prerequisites for the acquisition of entrepreneurial skills in TVET programme in 

Rivers State? 

3. What is the relevance of implementing entrepreneurship education in TVET programme for 

youth self-reliance in Rivers State? 

4. What are the factors affecting the implementation of entrepreneurship education in TVET 

programme for youth self-reliance in Rivers State? 

Hypotheses 

1. There is no significant difference among the mean responses of TVET final year students in 

Rivers State University (RSU) and Federal College of Education (Technical) Omoku on the 

entrepreneurial skills in TVET programme for youth self-reliance in Rivers State. 

2. There is no significant difference among the mean responses of TVET final year students in 

Rivers State University (RSU) and Federal College of Education (Technical) Omoku on the 

prerequisites for the acquisition of entrepreneurial skills in TVET programme in Rivers State. 

3. There is no significant difference among the mean responses of TVET final year students in 

Rivers State University (RSU) and Federal College of Education (Technical) Omoku on the 

relevance of implementing entrepreneurship education in TVET programme for youth self-

reliance in Rivers State. 

4. There is no significant difference among the mean responses of TVET final year students in 

Rivers State University (RSU) and Federal College of Education (Technical) Omoku on the 

factors affecting the implementation of entrepreneurship education in TVET programme for 

youth self-reliance in Rivers State. 

 

METHODOLOGY 

The study was carried out in Rivers State. Descriptive survey design was adopted for the study. The 

population of the study comprised 99 final year TVET students which includes; 36 Rivers State 

University final year students and 63 Federal College of Education (Technical) Omoku final year 

students, all in Rivers State. The entire population was adopted for the study; hence, it was a census 

study. Survey questionnaire instrument titled “Implementation of Entrepreneurship Education in 

TVET (IEETVET) was used for the study to elicit responses from the respondents. The instrument 

was partitioned into four sections of A, B, C & D. The four sections were structured in the pattern of 

four-point rating scale of Strongly Agree (SA-4), Agree (A-3), Disagree (D-2) and Strongly Disagree 

(SD-1).This instrument was face validated by two experts in the Department of Vocational and 

Technology Education in Rivers State University, Port-Harcourt. The reliability of the instrument was 

established using Cronbach Alpha Reliability Coefficient to measure the internal consistency of the 

instrument. To achieve this, 12 final year students from Ignatius Ajuru University of Education were 

purposively sampled.  The reliability coefficient achieved was 0.84. Percentage, Mean and Standard 

Deviation were used to answer the research questions while t-test was used to test the hypotheses of 

the study. Percentage ˂50% was rejected while percentage ≥50% was accepted. More so, mean scores 

˂2.50 were rejected while mean scores ≥2.50 were accepted.  
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RESULTS AND DISCUSSIONS 

Table 1: respondent’s opinion and hypothesis on entrepreneurial skills in TVET programme in 

Rivers State 

      RSU Students (n=36)     FCET Students (n=63)                 Df=97 

Variables M SD % of 

A 

M SD % of 

A 

GM z-cal z-

crit 

RMK 

Risk tolerance 3.06 .85 77.8 3.25 .92 82.5 3.16 1.04 1.66 NS 

Communication 2.89 .99 72.2 3.19 .92 81.0 3.04 1.49 1.66 NS 

Creative thinking 3.14 .75 88.9 3.06 .87 81.0 3.10 .48 1.66 NS 

Problem solving 3.11 .94 77.8 3.10 .94 79.4 3.11 .05 1.66 NS 

Goal setting 2.81 1.02 69.4 3.00 .98 77.8 2.91 .90 1.66 NS 

Decision making 3.19 .87 80.6 2.94 .99 76.2 3.07 1.31 1.66 NS 

Record keeping 2.89 1.13 63.9 2.79 .93 73.0 2.84 .45 1.66 NS 

Management 3.25 .83 75.0 2.94 .89 79.4 3.10 1.74 1.66 S 

Source: field survey, 2017. A (Acceptance), GM (Grand Mean), RMK (Remark), NS (Not 

Significant) & S (Significant)  

 

Table 1 showed responses on entrepreneurial skills in TVET programme for youth self-reliance in 

Rivers State. The percentage and Grand Mean responses of RSU students showed that the following 

are entrepreneurial skills in TVET programme for youth self-reliance in Rivers State; risk tolerance 

(77.8% & 3.06), communication (72.2% & 2.89), creative thinking (88.9% & 3.14), problem solving 

(77.8% & 3.11), goal setting (69.4% & 2.81), decision making (80.6% & 3.19), record keeping 

(63.9% & 2.89), and management (75.0% & 3.25). Also, the responses of FCET students showed that 

the following are entrepreneurial skills in TVET programme; risk tolerance (82.5% & 3.25), 

communication (81.0% & 3.19), creative thinking (81.0% & 3.06), problem solving (79.4% & 3.10), 

goal setting (77.8% & 3.00), decision making (76.2% & 2.94), record keeping (73.0% & 2.79) and 

management (79.4% & 2.94). The z-cal for each of the variables was ˂ the z-crit of 1.66, except for 

item 8. Therefore, all the variables were considered accepted, except for item 8, which means that 

there was no significant difference in the mean responses of RSU and FCET students on the 

entrepreneurial skills in TVET programme, except for item 8. This present work is in conformity with 

the opinion of Dumbiri and Amusa (2010) that entrepreneurial skills are the required capacities to 

perceive business opportunities, take advantage of the scare resources, control and coordinate 

available human and material resources for success in any production enterprise. More so, Marsan in 

Bolarinwa and Okolocha (2016) classified entrepreneurship skills into six categories namely: personal 

characteristics, interpersonal skills, critical and creative thinking skills, practical skills, technology 

skills and financial literacy skills. 
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Table 2: Respondent’s opinion and hypothesis on the prerequisites for the acquisition of entrepreneurial 

skills in TVET programme in Rivers State 

                                      RSU Students (n=36)      FCET Students (n=63)              Df=97 

Variables M SD % of 

A 

M SD % of 

A 

GM z-cal z-crit RM 

K 

Adequate classroom 3.00 1.08 75.0 2.88 .93 76.2 2.94 .55 1.66 NS 

Relevant 

entrepreneurship 

textbooks 

3.14 .89 83.3 3.00 .98 77.7 3.07 .72 1.66 NS 

Competent teachers 3.17 .83 77.8 2.92 .99 76.2 3.05 1.34 1.66 NS 

In-service training of 

teachers 

3.17 .55 91.7 2.79 .93 73.0 2.98 2.55 1.66 S 

Industrial training of 

students 

3.25 .72 83.3 3.01 .89 79.37 3.13 1.46 1.66 NS 

Regular supervision of 

Technical Schools 

3.11 1.02 75.0 3.02 1.02 80.6 3.07 .42 1.66 NS 

Proper orientation of 

students on 

entrepreneurship 

3.06 1.03 72.2 2.94 .96 79.4 3.00 .57 1.66 NS 

Adequate 

facilities/material for 

practical 

3.03 1.01 77.8 3.00 1.07 74.6 3.02 .14 1.66 NS 

Regular 

individual/group 

practical assignment 

3.19 .92 81.0 3.08 .76 75.0 3.14 .61 1.66 NS 

Source: field survey, 2017. A (Acceptance), GM (Grand Mean), RMK (Remark), NS (Not Significant) & S 

(Significant)  

 

Table 2 showed responses on the prerequisites for the acquisition of entrepreneurial skills in TVET 

programme in Rivers State. The percentage and Grand Mean responses of RSU students showed that 

all the variables, such as: adequate classroom (75.0% & 3.00), relevant entrepreneurship textbooks 

(83.3% & 3.14), competent teachers (77.8% & 3.17), in-service training of teachers (91.7% & 3.14), 

industrial training of students (83.3% & 3.25), regular supervision of technical schools (75.0% & 

3.11), proper orientation of students on entrepreneurship (72.2% & 3.06), adequate facilities/material 

for practical (77.8% & 3.03) and regular individual/group practical assignment (81.0% & 3.19) are the 

prerequisites for the acquisition of entrepreneurial skills in TVET programme in Rivers State. Also, 

percentages and Grand Mean responses of FCET students showed that all the variables, such as: 

adequate classroom (76.2% & 2.88), relevant entrepreneurship textbooks (77.7% & 3.00), competent 

teachers (76.2% & 2.92), in-service training of teachers (73.0% & 2.79), industrial training of students 

(79.37% & 3.01), regular supervision of technical schools (80.6% & 3.02), proper orientation of 

students on entrepreneurship (79.4% & 2.94), adequate facilities/material for practical (74.6% & 3.00) 

and regular individual/group practical assignment (75.0% & 3.08) are the prerequisites for the 

acquisition of entrepreneurial skills in TVET programme in Rivers State. Furthermore, the z-cal for 

each of the variables was ˂ the z-crit of 1.66, except for item 4. Therefore, all the variables were 

considered accepted, except for item 4, which means that there was no significant difference in the 

mean responses of RSU and FCET students on the prerequisites for the acquisition of entrepreneurial 

skills in TVET programme in Rivers State, except for item 4. This is in consonance with Amadi and 

Ochogba (2017) that opined that to achieve entrepreneurship education, relevant materials, such as; 

textbooks, classroom, facilities for practical, among others need to be made available. 
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Table 3: Respondent’s opinion and hypothesis on the relevance of implementing entrepreneurship 

education in TVET programme for youth self-reliance in Rivers State 

                                     RSU Students (n=36)             FCET Students (n=63)           Df=97 

Variables M SD % of  

A 

M  SD % of 

A 

GM z-cal z-crit RM

K 

Making good decision 

that will benefit a 

business 

3.19 1.02 72.2 3.14 .94 81.0 3.17 .24 1.66 NS 

Effective management 

of business 

3.30 .81 77.8 2.98 .88 79.4 3.14 1.83 1.66 S 

Keeping good business 

records 

2.97 .86 72.2 3.03 .92 79.4 3.00 .33 1.66 NS 

Effective planning of 

business 

3.00 1.03 69.4 3.13 .94 79.4 3.07 .62 1.66 NS 

Initiation of good 

business plan 

2.92 .89 72.2 3.06 .87 80.9 2.99 .76 1.66 NS 

Ability to negotiate 

with customers 

2.64 .97 72.2 2.98 .82 81.0 2.81 1.77 1.66 S 

Ability to solve 

business problems 

2.89 .91 75.0 3.13 .88 82.5 3.01 1.28 1.66 NS 

Ability to think 

creatively in 

developing a business 

3.08 .76 75.0 3.14 .89 82.5 3.11 .35 1.66 NS 

Effective goal setting 

in starting a business 

2.78 .98 66.7 3.05 1.00 77.8 2.92 1.31 1.66 NS 

Ability to communicate 

effectively with 

customers 

2.89 1.10 72.2 3.13 .90 81.0 3.01 1.11 1.66 NS 

Source: field survey, 2017. A (Acceptance), GM (Grand Mean), RMK (Remark), NS (Not Significant) & S 

(Significant)  

 

Table 3 showed responses on the relevance of implementing entrepreneurship education in TVET 

programme for youth self-reliance in Rivers State. The percentage and Grand Mean responses of RSU 

students showed that all the variables, such as: making good decision that will benefit a business 

(72.2% & 3.19), effective management of business (77.8% & 3.30), keeping good business records 

(72.2% & 2.97), effective planning of business (69.4% & 3.00), initiation of good business plan 

(72.2% & 2.92), ability to negotiate with customers (72.2 % & 2.64), ability to solve business 

problems (75.0% & 2.89), ability to think creatively in developing a business (75.0% & 3.08), 

effective goal setting in starting a business (66.7% & 2.78), ability to communicate effectively with 

customers (72.2% & 2.89) are relevance of implementing entrepreneurship education in TVET 

programme for youth self-reliance in Rivers State. Also, percentages and Grand Mean responses of 

FCET students showed that all the variables, such as: making good decision that will benefit a 

business (81.0% & 3.14), effective management of business (79.4% & 2.98), keeping good business 

records (79.4% & 3.03), effective planning of business (79.4% & 3.13), initiation of good business 

plan (80.9% & 3.06), ability to negotiate with customers (81.0% & 2.98), ability to solve business 

problems (82.5% & 3.13), ability to think creatively in developing a business (82.5% & 3.14), 

effective goal setting in starting a business (77.8% & 3.05), ability to communicate effectively with 

customers (81.0% & 3.13) are relevance of implementing entrepreneurship education in TVET 

programme for youth self-reliance in Rivers State. Furthermore, the z-cal for each of the variables was 

˂ the z-crit of 1.66, except for items 2 & 6. Therefore, all the variables were considered accepted, 

except for items 2 & 6, which means that there was no significant difference in the mean responses of 

RSU and FCET students on the relevance of implementing entrepreneurship education in TVET 

programme for youth self-reliance in Rivers State, except for items 2 & 6. This is in conformity with 

Amadi and Ochogba (2017) that the essence of entrepreneurship education is to enable TVET 

students in making good decision, managing both human and material resources, keeping good 

records and effective planning of agricultural processes. 
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Table 4: Respondent’s opinion and hypothesis on the factors affecting the implementation of 

entrepreneurship education in TVET programme for youth self-reliance in Rivers State 

                                   RSU Students (n=36)          FCET Students (n=63)              Df=97 

Variables M SD % of 

A 

M SD % of 

A 

GM z-cal z-crit RM 

K 

Political instability 2.78 1.08 61.1 2.90 1.03 66.7 2.84 .54 1.66 NS 

Government inability 

to fully incorporate 

entrepreneurship 

education in Tech Edu  

2.94 .94 69.4 2.89 1.04 68.3 2.92 .24 1.66 NS 

Poor implementation of 

plans 

2.83 1.01 66.7 3.03 1.01 73.0 2.93 .95 1.66 NS 

Inadequate capital to 

incorporate 

entrepreneurship 

education into Tech 

Edu 

2.78 1.11 69.4 2.95 .03 76.2 2.87 .92 1.66 NS 

Students lack of 

interest 

2.75 .95 66.7 2.95 .97 73.0 2.85 1.00 1.66 NS 

Inadequate 

entrepreneurship 

trained lecturers 

2.58 1.06 58.3 2.71 1.06 60.3 2.65 .59 1.66 NS 

Lack of in-service 

training for 

entrepreneurship 

lecturers 

2.72 .93 66.7 2.71 .95 65.1 2.72 .05 1.66 NS 

Poor awareness on the 

importance of 

entrepreneurship 

education 

2.75 1.04 63.9 2.89 1.09 66.7 2.82 .63 1.66 NS 

Source: field survey, 2017. A (Acceptance), GM (Grand Mean), RMK (Remark), NS (Not Significant) & S 

(Significant)  

 

Table 4 showed responses on the factors affecting the implementation of entrepreneurship education 

in TVET programme for youth self-reliance in Rivers State. The percentage and Grand Mean 

responses of RSU students showed that all the variables, such as: political instability (61.1% & 2.78), 

government inability to fully incorporate entrepreneurship education in Technical Education (69.4% 

& 2.94), poor implementation of plans (66.7% & 2.83), inadequate capital to incorporate 

entrepreneurship education into Technical Education (69.4 % & 2.78), students lack of interest (66.7 

% & 2.75), inadequate entrepreneurship trained lecturers (58.3% & 2.58), lack of in-service training 

for entrepreneurship lecturers (66.7% & 2.72) and poor awareness on the importance of 

entrepreneurship education (63.9% & 2.75) are the factors affecting the implementation of 

entrepreneurship education in TVET programme for youth self-reliance in Rivers State. Also, The 

percentage and Grand Mean responses of FCET students showed that all the variables, such as: 

political instability (66.7% & 2.90), government inability to fully incorporate entrepreneurship 

education in Tech Edu (68.3% & 2.89), poor implementation of plans (73.0% & 3.03), inadequate 

capital to incorporate entrepreneurship education into Technical Education (76.2% & 2.94), students 

lack of interest (73.0% & 2.95), inadequate entrepreneurship trained lecturers (60.3% & 2.71), lack of 

in-service training for entrepreneurship lecturers (65.1% & 2.71) and poor awareness on the 

importance of entrepreneurship education (66.7% & 2.89) are the factors affecting the implementation 

of entrepreneurship education in TVET programme for youth self-reliance in Rivers State. 

Furthermore, the z-cal for each of the variables was ˂ the z-crit of 1.66. Therefore, all the variables 

were considered accepted, which means that there was no significant difference in the mean responses 

of RSU and FCET students on the factors affecting the implementation of entrepreneurship education 

in TVET programme for youth self-reliance in Rivers State. This is in line with Baughn (2006) that 

carried out entrepreneurship studies on 782 students majoring in business entitled “Normative, Social 

and Cognitive Predictors of Entrepreneurial Interest in China, Vietnam and the Philippines” and found 
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that aspects of the cultural, economic and political situation in the study countries influenced their 

students’ entrepreneurial intentions. The study also showed that family support factors have a greater 

impact in reducing entrepreneurial activity. 

 

CONCLUSIONS 

Based on the findings, it was deduced that risk tolerance, communication, creative thinking, problem 

solving, goal setting, decision making, record keeping, and management are entrepreneurial skills in 

TVET and that the prerequisites for entrepreneurship education includes; adequate classroom, relevant 

entrepreneurship textbooks, competent teachers, in-service training of teachers, industrial training of 

students. Furthermore, it was concluded that implementation of entrepreneurship education in TVET 

programme helps graduates who are youths in; making good decision that will benefit a business, 

effective management of business, keeping good business records, effective planning of business, 

initiation of good business plan, negotiating with customers and solving business problems, among 

others. However, the implementation of entrepreneurship education is constraint with political 

instability, government inability to fully incorporate entrepreneurship education in TVET programme, 

poor implementation of plans, inadequate capital to incorporate entrepreneurship education into 

TVET programme, student’s lack of interest, inadequate entrepreneurship trained lecturers, lack of in-

service training for entrepreneurship lecturers and poor awareness on the importance of 

entrepreneurship education. 

 

RECOMMENDATIONS 

Based on the findings of the study, the following recommendations were highlighted; 

1. There should be innovation in TVET curriculum to fully incorporate entrepreneurship 

training. This will equip TVET graduates with relevant entrepreneurial skills that will enable 

them become self-employed.  

2. TVET teachers should be trained on modern entrepreneurial skills from time to time, to 

enable them impart same to the students. The essence of this is for TVET students to keep 

abreast of all modern entrepreneurial skills that help them in setting-up their business. 

3. There should be adequate awareness on entrepreneurship education, so as to arouse the 

interest of TVET students in entrepreneurship. 
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