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ABSTRACT 

This study investigated the perceived influence of principals’ transformational leadership style on 

teachers’ job commitment in public senior secondary schools in Rivers State. The design for the study 

was the descriptive survey design. Two research questions and two null hypotheses were formulated to 

guide the study. The population for the study consisted of all the 7,425 teachers in the 268 Rivers State 

public senior secondary schools.  The sample of size of 705 public senior secondary teachers was taken 

and selected through the proportionate random sampling technique. A 20-item self-designed instrument 

titled “Perceived Influence of Principals’ Transformational Leadership Style on Teachers’ Job 

Commitment Questionnaire” was used to collect data for the study. The instrument was validated by two 

experts in the Department of Educational Management and one expert from Measurement and Evaluation. 

Cronbach Alpha was used to establish a reliability coefficient of 0.80. Mean and standard deviation 

statistics was used to answer the research questions, while z-test statistics was used to test the hypotheses 

at 0.05 levels of significance. The study discovered among others that inspirational motivation creates 

team spirit in teachers to reach school objectives and increase their performance; intellectual stimulation 

enables teachers to think creatively and solve difficult problems while performing their duty. It was 

therefore recommended that principals of secondary schools should create team spirit to reach school 

objectives and also provide support and encouragement to increase teachers’ commitment to duty 

performance by adopting the transformational leadership style. 

Keywords: Principal, Transformational Leadership Style, Teacher, Job Commitment, Public Schools 

 

INTRODUCTION 

Leadership has been defined in many ways for different situations. Generally all the definitions 

precipitate to influence, direct or persuade a person or a group to move in a given direction. School 

leadership is no exception. It is the process of influencing and guiding the teachers, other staff, students 

and pupils towards achieving common educational objectives. Principals lead and manage all aspects of 

the school with an aim of improving the standards and performances of learners. Like all other 

institutions, the success of any school is dependent on its leadership and commitment of all its 

stakeholders. Leadership is a process whereby an individual influences a group or other individuals to 

achieve a common goal (Lunenburg, 2013). Adwelle (2014) averred that leadership is the operational tool 

in influencing people to strive willingly and enthusiastically towards the achievement of the goals, 

including secondary school. Apkan (2015) affirmed that leadership is the dynamic force that motivates 

and coordinates the organization towards the attainment of school goals.   

Although there are varied definitions of leadership given by scholars, most of them point at leading 

followers to reaching a specific achievement. Rossmiller (2012) views leadership style as the pattern of 

International Journal of Innovative Education Research 8(4):142-151, Oct.-Dec., 2020 

    © SEAHI PUBLICATIONS, 2020    www.seahipaj.org       ISSN: 2354-2942 

http://www.seahipaj.org/


143 

 

interactions between leaders and subordinates. Leadership style is a way of influencing people to 

achieving a common goal. Schneider and Snyder (2007) further expounded that leadership is the 

inspiration and mobilization of others to undertake collective action in pursuit of a common goal. It 

includes controlling, directing, indeed all techniques and methods used by leaders to motivate 

subordinates to follow their instructions. The ups and downs of an organization such as schools are 

connected to work satisfaction, work performance, and teachers’ commitment (Hulpia & Devos, 2010). 

Apart from principals’ leadership style, teachers’ commitment equally plays an important role towards 

achieving school efficiency. 

It therefore, becomes imperative to list types of leadership or leadership styles that currently exist side by 

side with others. These are the 10 (ten) types of leadership and leadership styles adopted from the 

Singapore Productivity Association, (2010). They are autocratic, bureaucratic, charismatic, democratic / 

participative, laissez-faire, people-oriented / relations-oriented, servant, task-oriented, transactional and 

transformational leadership.  However, this study focuses on the transformational leadership. 

Transformational leadership was described by Bass (2010) as a process in which leaders and followers 

raise one another to higher levels of morality and motivation. According to Leithwood and Jantzi (2009), 

the more complex society gets, the more sophisticated leadership must become. Thus, Rowold and 

Schlotz (2009) assert that school administrators are expected to cope with a rapidly changing world of 

work to be effective at their schools. For this reason, they require abilities such as being team – oriented, 

strong communicators, team players, problem solvers, change-makers and transformational leaders. 

Transformational leadership has been frequently studied in the leadership fields (Stewart, 2006). It was 

initiated by Leithwood (2012) in the late 1980s and early 1990s, numerous, studies have demonstrated 

positive relationship between transformational leadership in various schools and teacher organizational 

conditions (Anderson & Wahlstrom, 2004). In the simplest terms, transformational leadership is the 

ability to get people to want change, improve, and be led. It involves assessing associates’ motives, 

satisfying their needs, and valuing them. Besides, some researchers claim that transformational leadership 

is the leader’s ability to increase organizational members’ commitment, capacity, and engagement in 

meeting goals (Rehman, Shareef & Mahmood, 2012; Omidifaw, 2013). In the same vein, Antonakis & 

House (2002) confirmed that transformational leadership aids the development of an emotional 

attachment between leaders and followers, which helps in shaping values aspirations and priorities of 

followers. 

There are four components or elements of transformational leadership namely; inspirational motivation, 

intellectual stimulation, individualized consideration and idealized influence (Tefera, 2018). However, 

this study considered the inspirational motivation and intellectual stimulation components of 

transformational leadership.  Inspirational motivation arises where the leader inspires confidence, 

motivates and communicates an appealing vision. He creates team spirit among the teachers. Inspirational 

motivation involves leaders’ ability, to motivate followers so that they are able to perform beyond the 

expectation and communicate clearly shared vision so that the workers get inspired to achieve important 

organizational strategic goals. The leaders excite and challenge their followers so that they are able to 

accomplish great things. It enables leaders behave in ways that motivate and inspire those around them by 

providing meaning and challenge to their followers’ work. Team spirit is aroused. Enthusiasm and 

optimism are displayed. The leader gets the followers involved in envisioning attractive future states.  

Intellectual stimulation arises where the principal increases follower awareness of problems and 

challenges and gets the teachers to view the challenges from a new perspective (Burns, 2008). Here the 

principal challenges assumptions, takes risks and welcomes ideas from, the teachers without criticism. 

Intellectual stimulation means the leader’s consistent effort to stimulate followers to be innovative and 

creative as well as the leader’s effort to encourage followers to question assumptions and to reframe 

problems and approach them in new ways. Leaders with intellectual stimulation promote critical thinking 

and problem solving to make the school better. Leaders encourage creativity, new ideas and creative 

problem solutions are solicited from followers, who are included in the process of addressing problems 

and finding solutions.  
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Transformational leaders are true leaders who inspire their employees constantly with a shared vision of 

the future. As the leader’s enthusiasm is often passed on to the team, he or she may need to be supported 

by “detail people”. Transformational leader, has integrity, sets clear goals, clearly communicates a vision, 

sets a good example, expects the best from employees, encourages, inspires and supports, recognizes 

good work and people, provides stimulating work and helps people see beyond their self-interests and 

focus more on team interests and needs. These aspects of transformational leaders can bring out the best 

in their followers and help build commitment.  

Commitment is basically the loyalty and attachment to the organization. In the school context, it is the 

extent to which the teachers identify with their institution and desire to continue working or promoting 

the vision of the school. Organizational commitment has three dimensional construct namely; affective, 

continuance, and normative commitments (Balfour & Wechsler, 2006). Affective commitment is the 

emotional feelings, identification, and involvement with the organization. It is the strong belief and 

acceptance of the goals and values of the organization. Normative commitment is the extent to which the 

employee’s believed on organization and the willingness to make considerable efforts for the benefit of 

the organization. Continuance commitment is defined as the perceived costs associated with leaving the 

organization. It is the willingness to remain in the organization because of the “non-transferable 

investment” already committed such as retirement benefits, relationships with other employees, unique 

benefits from the organization among others (Jolnathan, Durroux & Thibeli, 2013). Among determinants 

of job commitment, leadership is viewed as an important predictor and plays a central role.  Employee’s 

job satisfaction depends upon the leadership style of managers. Job commitment is the totality of 

employees’ social and psychological well-being relative to job performance (Lok & Crwawford, 2004). It 

leads to satisfactory interpersonal relations, fringe benefits, financial rewards, decision-making, free 

channels of communication, staff development among others. This influences employees to work hard for 

optimum productivity. 

Statement of the Problem  

Educational institutions have suffered set back today as a result of ineffective leadership. Bernard (2006) 

confirmed that the difference between a successful organization and unsuccessful one is the presence of 

an effective and dynamic leader. In the education setting, the principal involves teachers in planning, 

motivating, influencing, and guiding the action of teachers, funds some projects, considers teachers’ 

needs, builds trust and respect in teachers towards the achievement of organization goals. To achieve 

these, the chief executive must apply the correct style of leadership, making sure discipline is maintained 

as well as the ability to give the right instructions, (Darling-Hammond, 2007; Zakaria & Ajanaku, 2012).  

Teachers’ commitment is an important component towards school success and it has to be given emphasis 

as effective leadership will result in high level of teachers’ commitment. It has been observed by Akpan 

(2015) that most teachers are not committed to their primary responsibilities. They show laissez-faire 

attitude to school activities. There are still those who show low level of commitment in their work and 

refuse to accept changes, advises or ideas Richardson (2011). Lack of commitment among teachers is 

occasionally being reported in the mass media. According to Hallinger & Heck (2010), failure to attain 

teachers’ commitment will result in huge problems to school administrations.  

This lack of commitment has brought about poor attitude to work by teachers which may also be a 

contributing factor to the abysmal performance of students in examination which is summarily attributed 

to inappropriate leadership styles adopted by some school principals (Ogbowei, 2008). It is against this 

background that the current study is designed to investigate perceived influence of principals’ 

transformational leadership style on teachers’ job commitment in public senior secondary schools in 

Rivers State. 

Purpose of the Study  

The main aim of the study was to investigate perceived influence of principals’ transformational 

leadership style on teachers’ job commitment in public senior secondary schools in Rivers State. 

Specifically, the objectives of the study examined: 
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1. Influence of inspirational motivation as a component of principals’ transformational leadership style 

on teachers’ job commitment as perceived by urban and rural teachers in public senior secondary 

schools in Rivers State. 

2. Influence of intellectual stimulation as a component of principals’ transformational leadership 

style on teachers’ job commitment as perceived by urban and rural teachers in public senior 

secondary schools in Rivers State. 

Research Questions  

The following research questions guided the study: 

1. What is the influence of inspirational motivation as a component of principals’ transformational 

leadership style on teachers’ job commitment as perceived by urban and rural teachers in public 

senior secondary schools in Rivers State? 

2. What is the influence of intellectual stimulation as a component of principals’ transformational 

leadership style on teachers’ job commitment as perceived by urban and rural teachers in public 

senior secondary schools in Rivers State? 

Hypotheses  

The following null hypotheses were tested in the study at 0.05 level of significance: 

1. There is no significant influence of inspirational motivation as a component of principals’ 

transformational leadership style on teachers’ job commitmentas perceived by urban and rural 

teachersin public senior secondary schools in Rivers State. 

2. There is no significant influence of intellectual stimulation as a component of principals’ 

transformational leadership style on teachers’ job commitmentas perceived by urban and rural 

teachersin public senior secondary schools in Rivers State. 

 

METHODOLOGY 

This study adopted the descriptive survey research design. The population for the study consisted of all 

the seven thousand, four hundred and twenty five (7,425) teachers (Urban 1,953, Rural 5,472) in the two 

hundred and sixty-eight (268) public senior secondary schools in Rivers State (Source: Planning, 

Research and Statistics Department, Rivers State Senior Secondary Schools Board (RSSSSB), Port 

Harcourt, 2018). The sample size for the study was 705 public senior secondary school teachers which 

was obtained using the Taro Yamene formula.  The instrument for data collection was a 22-item self-

designed questionnaire titled “Perceived Influence of Principals’ Transformational Leadership Style on 

Teachers’ Job Commitment Questionnaire” (PIPTLSTJCQ). The instrument provided response to the two 

research questions. Item 1-10 dealt with research question one, item 11 – 22 dealt with research question 

in a 4-point rating scale of “Strongly Agreed” (SA) – 4 points, “Agreed” (A) – 3 points, “Disagreed” (D) 

– 2 points and “Strongly Disagreed” (SD) – 1 point.  To establish the validity of the instrument, the 

questionnaire was subjected to face and content validity by two experts from the Department of Education 

Management and one expert in Measurement and Evaluation, all of Faculty of Education in Rivers State 

University. To ensure the consistency of the instrument, the Cronbach alpha method of reliability was 

adopted in establishing a reliability coefficient of 0.80. 679 copies of the questionnaire out of 705 copies 

of questionnaire administered were retrieved and used for the study. The data analysis was done using the 

mean to analyze the research questions while z-test was used to test the hypotheses. The mean was 

obtained by the summation of all responses as assigned to a rating scale in an item divided by the total 

number of responses: 4+3+2+1/4 = 2.50. The mean score of 2.50 and above indicated an agreement, 

while those below 2.50 indicated disagreement. Also, the decision rules for the hypotheses was that 

hypothesis with z-calculated value less than the z-critical table value of 1.96 was accepted whereas if it is 

greater than the critical table value it was rejected. 
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RESULTS 

Research Question 1 

What is the influence of inspirational motivation as a component of principals’ transformational 

leadership style on teachers’ job commitment as perceived by urban and rural teachers in public senior 

secondary schools in Rivers State? 

Table 1: Mean Perception Scores of Inspirational Motivation on Teachers’ Job Commitment 

        N=679 

S/N 
Items 

Urban (N = 322) Rural (N = 357) 

X  S.D RMK X  S.D RMK 

1. Creates team spirit in teachers to reach 

school objectives and increase their 

performance. 

    3.60 0.77 A 3.50 0.85 A 

2. Teachers are challenged to accomplish 

great things (school objectives). 

3.53 0.75 A 3.39 0.89 A 

3. Teachers are inspired to display 

enthusiasm in the performance of their 

jobs. 

3.39 0.85 A 3.28 0.99 A 

4. Teachers are motivated in 

demonstrating commitment to school 

goals. 

3.71 0.65 A 3.71 0.71 A 

5. Teachers are helped to develop and 

maintain collaborative efforts. 

3.25 0.73 A 3.25 0.75 A 

6. Teachers effectively solve problems 

together in the performance of their 

duties. 

3.53 0.72 A 3.56 0.69 A 

7. Teachers are motivated to act and have 

a strong sense of purpose in duty 

performance.  

3.35 0.78 A 3.34 0.84 A 

8. Teachers demonstrate skills that make 

their vision understandable and 

engaging in job performance. 

3.03 0.90 A 3.07 0.91 A 

9. Involves teachers in envisioning 

attractive future states. 

3.30 0.81 A 3.27 0.85 A 

10. Thoughts and actions of teachers are 

transformed towards achieving their 

goals.  

3.60 0.70 A 3.55 0.70 A 

  Grand Mean 3.43 0.38 A 3.39 0.42 A 

Source: Field Survey, 2019 

The data on Table 4.1 revealed influence of inspirational motivation as a component of principals’ 

transformational leadership style on teachers’ job commitment in public senior secondary schools in 

Rivers State. Items 1-10 had mean values of 3.6, 3.5, 3.4, 3.7, 3.3, 3.5, 3.4, 3.0, 3.3, 3.6, and standard 

deviation values of 0.8, 0.8, 0.9, 0.7, 0.7, 0.7, 0.9, 0.9, 0.8, 0.7 for urban school teachers; and mean values 

of 3.5, 3.39,3.3, 3.7, 3.3, 3.6, 3.3, 3.1, 3.3, 3.6 and standard deviation values of 0.9, 0.9, 1.0, 0.7, 0.8, 0.7, 

0.8, 0.9, 0.9, 0.7 for rural school teachers respectively. The weighted mean values fell above the criterion 

mean of 2.50. Therefore, with an aggregate weighted mean set of 3.43 for urban and 3.39 for rural 
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teachers. It was evident that there was influence of inspirational motivation as a component of principals’ 

transformational leadership style on teachers’ job commitment as perceived by urban and rural teachers in 

public senior secondary schools in Rivers State. 

Research Question 2 
What is the influence of intellectual stimulation as a component of principals’ transformational 

leadership style on teachers’ job commitment as perceived by urban and rural teachers in public senior 

secondary schools in Rivers State? 

Table 2: Mean Perception Scores of Intellectual Stimulation on Teachers’ Job Commitment  

        N=679 

S/N 
Items 

Urban (N = 322) Rural (N = 357) 

X  S.D RMK X  S.D RMK 

11 Teachers’ ideas are solicited for without criticism. 3.09 0.90 A 3.14 0.93 A 

12 Teachers are supported by being involved in decision 

making. 

3.23 1.01 A 3.23 0.97 A 

13 Teachers are helped to change the way they think about 

problems and obstacles. 

3.46 0.77 A 3.52 0.73 A 

14 Teachers are helped to see the big picture and succeed in 

their efforts. 

2.90 0.94 A 3.07 0.91 A 

15 Teachers are made to view problems from a new 

perspective.  

3.34 0.81 A 3.39 0.79 A 

16 Teachers are encouraged to question assumptions and 

approach them in new ways. 

3.15 0.94 A 3.05 1.06 A 

17 Teachers are made to be flexible in implementing new 

ways of teaching. 

3.39 0.86 A 3.35 0.96 A 

18 Teachers are motivated to perform better in a changing 

environment. 

3.44 0.77 A 3.41 0.87 A 

19 Teachers are enabled to design new procedures and 

programme. 

3.05 0.94 A 3.07 0.91 A 

20 Teachers’ critical thinking towards uplifting the school is 

promoted. 

3.40 0.76 A 3.45 0.75 A 

21 Teachers are enabled to think creatively while performing 

their duty. 

3.06 0.82 A 3.15 0.81 A 

22 Teachers are included in the process of  addressing 

problems as new ideas are solicited from them 

3.44 0.72 A 3.44 0.79 A 

 Grand Mean 3.25 0.35 A 3.27 0.32 A 

Source: Field Survey, 2019 

The data on Table 2 revealed influence of intellectual stimulation as a component of principals’ 

transformational leadership style on teachers’ job commitment in public senior secondary schools in 

Rivers State. Items 11-22 had mean values of 3.1, 3.2, 3.5, 2.9, 3.3, 3.2, 3.4, 3.4, 3.1, 3.4, 3.1, 3.4, and 

standard deviation values of 0.9. 1.0, 0.8, 0.9, 0.8, 0.9, 0.8, 0.8, 0.9, 0.8, 0.8, 0.7 for urban school teachers 

and mean values of 3.1, 3.2, 3.5, 3.1, 3.4, 3.1, 3.4, 3.4, 3.1, 3.5, 3.2, 3.4 and standard deviation values of 

0.9, 1.0, 0.7, 0.9, 0.8, 1.1, 1.0, 0.9, 0.9, 0.8, 0.8, 0.8, for rural school teachers respectively. The weighted 

mean values fell above the criterion mean of 2.50. Therefore, with an aggregate weighted mean set of 

3.25 for urban and 3.27 for rural teachers, it was evident that there was influence of intellectual 

stimulation as a component of principals’ transformational leadership style on teachers’ job commitment 

as perceived by urban and rural teachers in public senior secondary schools in Rivers State. 
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Hypotheses 1 
There is no significant influence of inspirational motivation as a component of principals’ 

transformational leadership style on teachers’ job commitment as perceived by urban and rural teachers in 

public senior secondary schools in Rivers State. 

Table 3:    z-test Analysis of Influence of Inspirational Motivation on Teachers’ Job Commitment as 

perceived by urban and rural teachers in Public Senior Secondary Schools in Rivers 

State 

Groups N M S.D df z-Cal z-Crit Decision 

Urban 322 3.27 0.38  

677 2.43 1.96 Rejected 
Rural 357 3.29 0.42 

Source: Field Survey, 2019 

Table 3 showed a summary of mean and z-test of influence of inspirational motivation as a component of 

principals’ transformational leadership style on teachers’ job commitment as perceived by urban and rural 

teachers in public senior secondary schools in Rivers State. The z-test statistics calculated and used in 

testing the hypothesis stood at 2.43 while the critical z-value stood at 1.96, using 677 degree of freedom 

at 0.05 level of significance. Since the calculated z-value was greater than the critical z-value, the 

researcher, rejected the null hypothesis and the alternative hypothesis was upheld, which states that there 

is significant influence of inspirational motivation as a component of principals’ transformational 

leadership style on teachers’ job commitment as perceived by urban and rural teachers in public senior 

secondary schools in Rivers State. 

Hypothesis 2 

There is no significant influence of intellectual stimulation as a component of principals’ transformational 

leadership style on teachers’ job commitment as perceived by urban and rural teachers in public senior 

secondary schools in Rivers State. 

Table 4:          Z-Test Analysis of Influence of Intellectual Simulation on Teachers’ Job 

Commitment as Perceived by Urban and Rural Teachers in Public Senior 

Secondary Schools in Rivers State 

Groups N M S.D df Z-cal Z-crit Decision 

Urban 322 3.25 0.35  

     677 2.02 ±1.96 Reject 
Rural 357 3.27 0.32 

Source: Field Survey, 2019  

Table 4 showed a summary of mean and z-test of influence of intellectual stimulation as a component of 

principals’ transformational leadership style on teachers’ job commitment as perceived by urban and rural 

teachers in public senior secondary schools in Rivers State. The z-test statistics calculated and used in 

testing the hypothesis stood at 2.02 while the critical z-value stood at 1.96, using 677 degree of freedom 

at 0.05 level of significance. Since the calculated z-value was greater than the critical z-value, the 

researcher, rejected the null hypothesis and the alternative hypothesis was upheld, which states that there 

is significant influence of intellectual stimulation as a component of principals’ transformational 

leadership style on teachers’ job commitment as perceived by urban and rural teachers in public senior 

secondary schools in Rivers State. 

 

DISCUSSION OF FINDINGS  
Results from Table 1 produced an aggregate mean set of 3.39 above the criterion mean of 2.50 which 

signifies that there is influence of inspirational motivation as a component of principals’ transformational 

leadership style on teachers’ job commitment in public senior secondary schools in Rivers State. This 

finding is in agreement with the assertion of Hall, Johnson, Wysocki and Kepner (2002) that inspirational 
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motivates and inspires those around them by displaying enthusiasm, attracting future states, 

communicating high expectations, and demonstrating commitment to the goals. Supporting the above 

assertion, Yunus and Ibrahim (2015) aver that inspirational motivation involves leaders’ ability to 

motivate followers so that they are able to perform beyond their expectations. This characteristic involves 

the leaders’ ability to communicate clearly the shared vision so that the workers get inspired to achieve 

important organizational strategic goals. 

Anyamele and Ukaigwe (2015) posited that inspirational motivation enable leaders behave in ways that 

motivate and inspire those around them by providing meaning and challenge to their followers’ work. 

Team spirit is aroused. Enthusiasm and optimism are displayed. The leader gets followers involved in 

envisioning attractive future states. The leader creates clearly communicated expectations that followers 

want to meet, demonstrates commitment to goals and the shared vision. Nwakudu and Okata (2015) and 

Oragwu and Nwabueze (2015) opine that leaders with inspirational motivation challenge subordinates 

with high standards, communicate optimism about future goals and provide meaning for the task at hand. 

Subordinates need to have a strong sense of purpose if they are to be motivated to act. The visionary 

aspects of leadership are supported by communication and study skills that make the vision 

understandable, precise and powerful engaging. 

Results from Table 2 produced an aggregate mean set of 3.27 above the criterion mean of 2.50 which 

signifies that that there is influence of intellectual stimulation as a component of principals’ 

transformational leadership style on teachers’ job  commitment in public senior secondary schools in 

Rivers State. In support of the above findings, Bass (2002) avers that intellectual stimulation is leader’s 

supporting the followers for being creative and innovative. Northouse (2007) asserts that intellectual 

stimulation arises where the principals increases followers awareness of problems and challenges and gets 

the teachers to view the challenges from a new perspective. The principal challenges assumptions, takes 

risks and welcomes ideas from the teachers without criticism. According to Nguni, Sleegers and Denessen 

(2006), intellectual stimulation means leader’s consistent effort to stimulate followers to be innovative 

and creative as well as the leader’s effort to encourage followers to question assumptions and to reframe 

problems and approach them in new ways.  

Nguni, Seegers and Denessen (2006) affirmed that managers with intellectual stimulation promote critical 

thinking and problems solving to make the organization better. Anyamele and Ukaigwe (2015) posit that 

in intellectual stimulation leaders stimulate followers’ efforts to be innovative and creative. New ideas 

and creative problem solutions are solicited from followers, who are included in the process of addressing 

problems and finding solutions. Followers are encouraged to try new approaches, and their ideas are not 

criticized because they differ from leaders. Atwater and Bass in Hoy and Miskel (2008) agreeing with the 

above assertions opine that intellectual stimulation addresses the problem of creativity. Leaders challenge 

followers to think creatively, design new procedures and programmes and solve difficult problems. 

 

CONCLUSION  

There were unanimous views on influences of inspirational motivation and intellectual stimulation as 

components of principals’ transformational leadership style on teachers’ job commitment as perceived by 

urban and rural teachers in public senior secondary schools’ in Rivers State. It therefore becomes 

imperative for leadership of institutions of learning to provide that enabling environment for staff 

commitment to duties, and the achievement of the educational set goals of the secondary school system. 

 

RECOMMENDATIONS 

Based on the conclusion made so far, the researcher therefore recommended the following: 

1. Principals of secondary schools should create team spirit to reach school objectives and increase 

teachers’ commitment to duty performance by adopting inspirational motivation as 

transformational leadership style.  
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2. School administrators should adopt intellectual simulation as transformational leadership styles 

that enhances open school climate and encourages participatory decision making patterns to 

achieve school objectives. 
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