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ABSTRACT 

The study investigated the perceived influence of teacher‟s performance appraisal on teachers‟ 

instructional delivery in public senior secondary schools in Port Harcourt Metropolis, Rivers State. Two 

research questions and two null hypotheses were posed and formulated for the study. The study adopted 

the descriptive survey design with a population of two thousand one hundred and thirty one (2,131) 

teachers in public senior secondary schools in Port Harcourt Metropolis of Rivers State. Simple Random 

Sampling Technique was used to select a sample of 639 teachers which represented 30% of the total 

population. A self-structured questionnaire titled “Perceived Influence of Teachers‟ Performance 

Appraisal on Teacher Instructional Delivery Questionnaire” was used to elicit responses from 

respondents. The questionnaire was validated by experts in the Department of Measurement and 

Evaluation and Educational Management. Cronbach Alpha was used to achieve reliability indexes of 0.74 

and 0.94. Mean and Standard Deviation were used in answering the research questions, while the 

hypotheses were tested using z-test at 0.05 level of significance. The result of the findings revealed that to 

a high extent teachers‟ subject content knowledge and teachers‟ commitment to managing students 

learning process influence instructional delivery in public secondary schools. Based on the findings, it 

was recommended that the Ministry of Education and Teachers Registration Council of Nigeria should 

collaborate and make necessary provision for training of personnel based on needs assessment so as to 

enhance teachers‟ instructional delivery in public senior secondary schools in Port Harcourt Metropolis of 

Rivers State.   
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INTRODUCTION 

The quality of an organization is basically expressed in terms of its output of product or service, which is 

a function of the input – output process. In organizational life, the paramount factors to consider are the 

human resources because they are the most valuable resource on which other resources depend for 

relevance and functionality. In schools, the teachers hold the position of authority to direct programmes 

pertaining to co-curricular activities and teaching. The quality of a school to a great extent is determined 

by the quality of the teaching staff of that school. Santiago and Benavides (2019) concisely captured it 

thus: as the most important resource in schools, teachers are critical to raise education standards. This is 

the major reason for which teachers are evaluated seasonally to ensure that they are equipped for 

impacting quality knowledge relevant for societal enhancement and continuity. 

As a systematic process, performance appraisal has therefore gained popularity in schools for determining 

the merit, value, and worth of a teacher's current status and estimating his/her potential level of 

performance with further development (Mwangi, 2016). Hyde (2011) in a study revealed far reaching 

effects of performance appraisals viz: improving performance, motivating workers, predicting 

performance of an individual amongst others. Performance appraisal of teachers is increasingly viewed as 
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a critical process in schools for raising the competency of teachers and thereby the quality of education 

(Stiggins & Bridgeford in Ajie 2016). The performance appraisal system can have a significant impact on 

the attitudes and behaviour of teachers, which in turn affect the performance of teachers and the learning 

outcomes of students. Performance appraisal can be defined as the ongoing process used for identifying, 

measuring and developing an individual‟s performance in accordance with an organization‟s strategic 

goals (Aguinis, 2019). 

Appraisal may involve decisive aspects that are geared towards improving performance, through 

professional learning and career development. When performance appraisal is used for both 

accountability and instructional improvement, it identifies and enhances teaching quality and may be 

considered as an ideal quality assurance mechanism (Danielson & McGreal, 2010). The Organization for 

International Cooperation and Development (OECD, 2019:3) in support of performance appraisal as a 

tool for teachers‟ instructional improvement asserted that: 

The policy direction most likely to lead to substantial gains in 

student learning is raising teaching performance…. It is pertinent 

to be aware of the strengths of teachers and those areas of their 

practice which could be further developed. From this 

perspective, the institution of teacher evaluation is a vital step in 

the drive to improve the effectiveness of teaching and learning 

and raise educational standards. 

Teachers‟ Performance appraisal is the overall assessment of staff, normally covering the period of one 

year or more. The main focus of the appraisal is on the job evaluation. In other words, the individual is 

appraised in terms of his job performance. Performance appraisal covers all information regarding the 

performance of the individuals‟ job. 

Teachers‟ job evaluation in secondary schools commences with the completion of an appraisal form, 

which may be accompanied by a panel interview. Thereafter, successful teachers are placed on a job 

improvement plan, salary increment, promotion or transfer as it pleases the management. 

Teachers‟ performance in secondary schools majorly expected in translating educational philosophy and 

objectives into transferable knowledge and skills in the classroom. He or she does so through students‟ 

discipline, orderliness and control. It is the prerogative of the teacher to diagnose students‟ feelings and 

attitudes as inferred by their behaviour and response to stimuli in class. Okeke (2014) after a cross 

examination of the code of conduct and guidelines for teachers, summarized teachers‟ effectiveness in 

secondary schools to include commitment to the students, commitment to the parents, commitment to the 

community, commitment to the employer and commitment to the profession. It can be observed that the 

teachers constitute the single most important resource upon which the success of the educational goals are 

determined. Hence it could be argued that teachers make the school what it is and that the quality of 

education depends on their competence. 

In essence, when teachers‟ performance is effective, it follows that teachers‟ performance will be high 

and when ineffective; their performance certainly will be low. Based on the fore going, the study 

investigated the influence of teacher‟s performance appraisal on teachers‟ instructional delivery in public 

senior secondary schools in Port Harcourt Metropolis of Rivers state.  

Influence of Teachers’ Subject Content Knowledge on Instructional Delivery 

Subject content knowledge refers to the stuff of a discipline viz: factual information, organizing 

principles, and central concepts of the subject (Grossman in Isah, 2011). Similarly, Shulman (2018), 

defined subject content knowledge as teachers' knowledge of the specific content they teach to students 

including topic, facts and relationship within a subject. In the view of Olorukooba (2017) subject content 

is the knowledge which the teacher has in any of the STM subject disciplines of either biology or physics 

or chemistry or integrated science or mathematics or geography. It was further reiterated that subject 

content knowledge of science teachers and students includes: - concepts and principles understood 

through science, concepts and relationship unifying science domain, process of investigation in science 

disciplines and the application of mathematics in science research. 
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From the foregoing, subject content knowledge can be defined as the body of knowledge that a teacher is 

saturated with to impact to his/her students. Research on subject content indicates that teacher's 

knowledge of subject content influences instructional practices across subject area at different levels (Lee 

cited in Isah, 2011). This implies that without the essential base of subject content knowledge, teachers 

will be unable to assert effective instructional delivery in the classroom. 

Subject content knowledge is particularly an important issue in education. Teachers who possess subject 

content expertise and ability to represent subject matter to their students engage in class activities that 

facilitate students' learning, such as free range class discussion of content (Adeniyi, 2012). In contrast, 

teachers with poor subject content knowledge rely heavily on the textbook as the primary source of 

subject matter content. During whole-class activities, teachers with weak subject content knowledge tend 

to choose lectures or recitation method as modes of instruction rather than solicit students‟ questions or 

engage in class discussion (Olorukooba, 2017). Also, these teachers tend to minimize students' 

participation in public forum (by assigning individuals to particular seats) in an effort not to display their 

inadequacy of the subject content knowledge (Lee cited in Isah, 2011). 

Content knowledge is very important and a serious factor to be considered to provide effective teachers. It 

is what a teacher knows that he/she will teach students. Obodo in Aina, Olanipekun and Garuba (2015) 

stressed that if a teacher is not sound in the content of what he or she teaches, there will be problem in 

both quality of learning and students‟ academic performance. In other words, there is no way a teacher 

who is deficient in the subject content knowledge will be effective in teaching. 

Studies have shown that teacher self-efficacy is an important variable in teachers‟ effectiveness that is 

consistently related to teachers‟ behaviors and students‟ outcomes (Bray-Clark & Bates, 2013). Podell 

and Soodark in Aina, Olanipekun and Garuba (2015) posited that, high efficacy teachers are more apt to 

produce better students‟ outcomes because they are more persistent in helping students who have 

problems. Studies revealed that teachers who have high level of self-efficacy regarding their ability to 

teach can produce superior students‟ achievement across a range of academic disciplines (Bray-Clark & 

Bates, 2013). Bandura cited in Aina, Olanipekun, and Garuba, (2015) believed that teachers who perceive 

themselves efficacious will spend more time on students‟ learning, support students in their goals and 

reinforce intrinsic motivation. Therefore, teachers‟ effectiveness is very important in teaching and could 

be a factor in raising the academic standard of any ineffective school. Similarly, Ahmed (2010) pointed 

out that moving effective teachers to disadvantaged schools could potentially raise students‟ performance 

in those schools.  

Influence of Teachers’ Commitment on Instructional Delivery 
Teacher commitment is an indicator of passion. Day (2014) argues that passion for the teaching job is a 

need for high quality education. Passion encourages teachers to go the extra-mile as it serves as a source 

of motivation (Vallerand, 2017). Hence, passionate teachers can create excitement for learners to achieve 

better. Hargreaves in Mustafa (2017) asserted that without passion all pedagogical approaches are bound 

to fail. Passionate teachers can encourage learners to become more willing and accomplish better as long 

as they care and are enthusiastic about learning (Hansen, 2011; Fink, 2013).  

Commitment to teaching is an effective route to the development of teaching practice. Commitment to 

teaching gives teachers the responsibility to explore constantly new ways of teaching to develop better 

learning experiences for students. Teachers with commitment have the potential to provide students 

innovative instructional strategies that can lead to better achievement (Firestone & Pennell in Mustafa, 

2017). Also, committed teachers through encouraging students to involve in school activities can create 

zealous learners. In a summary, teachers‟ commitment is essential for high quality teaching, commitment 

to the school, students, career continuance, promotion of professional knowledge base and the teaching 

profession (Crosswell & Elliott, 2014).  

Committed teachers like working with their students and care about their development. These teachers 

profoundly struggle for efficiency in teaching and learning through employing different approaches.  
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Statement of the Problem  

In an attempt to ensure that the aims and objectives of education are achieved with less cost, educational 

managers have adopted performance appraisal as a tool, which is an integral part of school administration. 

Despite the efforts by successive governments on endeavouring to deliver quality education to her 

citizens, it has been observed by the general public, parents and other stakeholders of education that there 

is a decline in the standard of education based on the performances of students in external examinations. 

The poor performance of students in school examinations such as West African School Certificate 

Examination (WAEC), National Examinations Council (NECO) and Joint Admission and Matriculation 

Board Examination (JAMB) in the recent past are proofs of  fall in the standard of education.  

According to the National Bureau of Statistics (2019), the number of candidates that sat for WAEC in 

2016 in Rivers State was 9,968 and from this figure, 4348 candidates representing 43.6 percent had 5 

credits and above which included Mathematics and English language, while 5620 candidates representing 

56.4 percent of those that sat for the examination failed to obtain 5 credits and above which included 

Mathematics and English Language. Similarly in 2017, among the 7996 candidates that sat for the WAEC 

examination in Rivers State, only 1457 candidates representing 18.2 percent had 5 credits and above 

including Mathematics and English, while 6539 candidates representing 81.8 percent failed to obtain 5 

credits and above including Mathematics and English Language (National Bureau of Statistics, 2019). In 

addition a similar downward trend was observed in 2018 WAEC examination results in Rivers State. out 

of 6187 candidates that sat for the WAEC examination in Rivers State, 1,828 candidates representing 

29.55 percent obtained 5 credits and above including Mathematics and English Language, while 4359 

candidates representing 70.45 percent of the candidates failed to obtain 5 credits and above including 

Mathematics and English Language (National Bureau of Statistics, 2019). 

Teachers are most times accused for the decline in the standard of education. They have been accused of 

abandoning their jobs for more profitable ventures while some professionally qualified teachers have 

abandoned the classroom for more lucrative employments. It is also observed that the remaining few in 

the sector are not optimally performing in their jobs to the satisfaction of the society. Hence, the present 

study investigated teachers‟ performance appraisal on teachers‟ instructional delivery in public senior 

secondary schools in Port Harcourt Metropolis of Rivers State. 

Purpose of the Study  

The aim of this study was to examine teachers‟ performance appraisal on teachers‟ instructional delivery 

in public senior secondary schools in Port Harcourt Metropolis of Rivers State. Specifically, the study 

sought to: 

1. ascertain the extent teachers‟ subject content knowledge influence instructional delivery 

in public senior secondary schools in Port Harcourt Metropolis of Rivers State. 

2. determine the extent teachers‟ commitment to managing students learning process 

influence instructional delivery in public senior secondary schools in Port Harcourt 

Metropolis of Rivers State. 

Research Questions  

1. To what extent does teachers‟ subject content knowledge influence instructional delivery in 

public senior secondary schools in Port Harcourt Metropolis of Rivers State? 

2. To what extent does teachers‟ commitment to managing students learning process influence 

instructional delivery in public senior secondary schools in Port Harcourt Metropolis of Rivers 

State? 

Hypotheses  

Ho1:  There is no significant difference between the mean responses of principals and teachers on the 

extent teachers‟ subject content knowledge influence instructional delivery in public senior 

secondary schools in Port Harcourt Metropolis of Rivers State. 

Ho2:  There is no significant difference between the mean responses of principals and teachers on the 

extent teachers‟ commitment to managing students learning process influence instructional 

delivery in public senior secondary schools in Port Harcourt Metropolis of Rivers State. 
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METHODOLOGY 
The research design used for this study was the descriptive survey design. The population of the study 

comprised of all 2,131 principals and teachers from public secondary schools in Port Harcourt and 

Obio/Akpor Local Government Areas of Rivers State. A sample size of 657 respondents was selected 

from the population of principals and teachers using the purposive random sampling technique. A self-

structured questionnaire titled: “Perceived Influence of Performance Appraisal on Teachers‟ Instructional 

Delivery Questionnaire (PIPATIDQ)” was used to elicit responses from the study respondents. The 

instrument had two (2) sections; A and B. Section A dealt with demographic information while Section B 

had 10 questionnaire items based on the objectives of the study. The response scale was structured on a 4-

point Likert rating scale of Very High Extent (VHE); High Extent (HE); Low Extent (LE); and Very Low 

Extent (VLE) with values 4, 3, 2 and 1 respectively. The instrument was validated by experts in the 

Departments of Measurement and Evaluation and Educational Management. Cronbach Alpha was used to 

obtain reliability indexes of 0.74 and 0.94. Mean and standard deviation were used to answer the research 

questions. Criterion mean of 2.50 was used for decision rule. Questionnaire items with ratings below 2.50 

denoted „Low Extent‟ while 2.50 and above signified „High Extent‟. The hypotheses were tested using z-

test statistics at 0.05 level of significance. Analyzed data therefore, with calculated z-values above the z-

critical value of ±1.96 were rejected and below ±1.96 were accepted. 

 

RESULTS 

Research Question 1: To what extent does teachers’ subject content knowledge influence teachers’ 

instructional delivery in public senior secondary schools in Port Harcourt Metropolis of Rivers State? 

Table 1: Mean Responses of Principals and Teachers on the Extent Teachers’ Subject Content 

Knowledge Influence Instructional Delivery in Public Senior Secondary Schools. 

S/N STATEMENT Principals 

N=26 

 ( ) 

 

 

SD 

 

 

Decision 

Teachers 

N=631 

 ( )  

 

 

SD 

 

 

Decision 

1. Teachers‟ content knowledge which is updated 

through professional development enhances 

instructional delivery. 

2.58 0.51 HE 2.89 1.00 HE 

2. Understanding the curriculum in relation to 

educational and national goals attainment 

enhances instructional delivery. 

3.12 0.68 HE 2.81 0.98 HE 

3. Integrating teaching subjects by identifying 

related concepts in other subjects for 

strengthening the teaching subject enhances 

instructional delivery. 

3.27 0.79 HE 2.79 0.99 HE 

4. Assessing and keeping abreast with current 

knowledge and developments in ones subject 

area through utilization of technologies enhance 

instructional delivery. 

3.05 0.63 HE 3.00 0.60 HE 

5. Identification and utilization of supplementary 

content or resources such as research, reflection, 

and collaboration enhances instructional 

delivery.  

2.59 0.53 HE 2.63 0.73 HE 

 Aggregate Mean and Standard deviation 2.92 0.62 HE 2.82 0.86 HE 

Source: Field Survey, March 2020 
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The results on table 1 revealed that questionnaire items (1-5) which had mean values of 2.58, 3.12, 3.27, 

3.05 and 2.59 for principals and 2.89, 2.81, 2.79, 3.00 and 2.63 for teachers were rated to be above the 

criterion mean of 2.50. This implies that teachers‟ subject content knowledge to a high extent influence 

teachers‟ instructional delivery in public secondary schools in Port Harcourt Metropolis of Rivers State. 

Research Question 2: To what extent does teachers’ commitment to managing students learning process 

influence teachers’ instructional delivery in public senior secondary schools in Port Harcourt Metropolis 

of Rivers State? 

 

Table 2: Mean Responses of Principals and Teachers on the Extent Teachers’ Commitment to 

Managing Students Learning Process Influence Instructional Delivery in Public Senior 

Secondary Schools. 

S/N STATEMENT Principals 

N=26 

 ( ) 

 

 

SD 

 

 

Decision 

Teachers 

N=631 

 ( )  

 

 

SD 

 

 

Decision 

6. Identification of learning differences and 

barriers that impede learning enhances 

instructional delivery. 

2.53 0.62 HE 2.56 0.61 HE 

7. Holding high expectations for all students and 

performing his/her role as facilitator of learning 

enhance instructional delivery. 

3.16 0.77 HE 2.73 0.66 HE 

8. Staying on track with individual student‟s 

progress, assessing the various learning 

outcomes of the subject areas, and utilizing 

such outcomes to diagnose and address 

learning needs in a holistic manner enhance 

instructional delivery. 

3.05 0.81 HE 2.84 0.81 HE 

9. Having a background knowledge that learners 

from various groups bring to the classroom and 

the ability to adjust learning methods to take 

advantage of early positive learning 

experiences of all learners enhance 

instructional delivery. 

2.52 0.51 HE 2.50 0.52 HE 

10. Participating in exploratory and co-curricular 

activities to assist various dimensions of the 

development of learners enhance instructional 

delivery. 

2.62 0.60 HE 2.81 0.98 HE 

 Aggregate Mean and Standard deviation 2.77 0.66 HE 2.68 0.71 HE 

Source: Field Survey, March 2020 

The results on table 2 revealed that questionnaire items (6-10) for principals and teachers had mean values 

of 2.53, 3.16, 3.05, 2.52 and 2.63 and 2.56, 2.73, 2.84, 2.50 and 2.81 respectively which were rated above 

the criterion mean of 2.50. Again the data implies that teachers‟ commitment to managing students 

learning process to a high extent influence teachers‟ instructional delivery in public secondary schools in 

Port Harcourt Metropolis of Rivers State. 

Hypotheses 

Ho1 There is no significant difference between the mean responses of principals and teachers on the 

extent teachers‟ subject content knowledge influence teachers‟ instructional delivery in public 

senior secondary schools in Port Harcourt Metropolis of Rivers State. 
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Table 3: z-test Analysis of Difference Between the Mean Responses of Principals and Teachers on 

the Extent Teachers’ Subject Content Knowledge Influence Teachers’ Instructional 

Delivery in Public Senior Secondary Schools. 

Variables N  Std SL DF z-cal. z-crit. Decision 

Principals 26 2.92 0.62 0.05 65

5 

1.65 ±1.96 Ho1 Accepted 

Teachers 631 2.82 0.86     No significant difference 

Source: Field Survey, March 2020 

Data on table 3 above shows a z-calculated value of 1.65, which was less than the z-critical value of ±1.96 

at 0.05 level of significance and 655 degree of freedom. Since the z-calculated value of 1.65 was less than 

the z-critical value of ±1.96, the null hypothesis was accepted which states that there is no significant 

difference between the mean responses of principals and teachers on the extent teachers‟ subject content 

knowledge influence teachers‟ instructional delivery in public senior secondary schools in Port Harcourt 

Metropolis of Rivers State. 

Ho2 There is no significant difference between the mean responses of principals and teachers on the 

extent teachers‟ commitment to managing students learning process influence teachers‟ 

instructional delivery in public senior secondary schools in Port Harcourt Metropolis of Rivers 

State. 

Table 4: z-test Analysis of Difference Between the Mean Responses of Principals and Teachers on 

the Extent Teachers’ Commitment to Managing Students Learning Process Influence 

Teachers’ Instructional Delivery in Public Senior Secondary Schools. 

Variables N  Std SL DF z-cal. z-crit. Decision 

Principals 26 2.72 0.66 0.05 655 0.69 ±1.96 Ho2 Accepted 

Teachers 631 2.68 0.71     No significant difference 

Source: Field Survey, March 2020 

Table 4 above shows a z-calculated value of 0.69, which was less than the z-critical value of ±1.96 at 0.05 

level of significance and 655 degree of freedom. Since the z-calculated value of 0.69 was less than the z-

critical value of ±1.96, the null hypothesis was accepted which states that there is no significant difference 

between the mean responses of principals and teachers on the extent teachers‟ commitment to managing 

students learning process influence teachers‟ instructional delivery in public senior secondary schools in 

Port Harcourt Metropolis of Rivers State. 

 

DISCUSSION OF FINDINGS 

Findings on research question 1 on table 1 revealed that principals and teachers opined that teachers‟ 

subject content knowledge to a high extent influence teachers‟ instructional delivery in public senior 

secondary schools in Port Harcourt Metropolis of Rivers State with a grand mean of 2.87. Hypothesis 1 

on table 3 showed that there is no significant difference between the mean responses of principals and 

teachers on the extent teachers‟ subject content knowledge influence teachers‟ instructional delivery in 

public secondary schools in Port Harcourt Metropolis of Rivers State, with z-calculated value of 1.65 

which was less than z-critical value of ±1.96. This finding is in agreement with Obodo cited in Aina, 

Olanipekun and Garuba (2015) who stressed that if a teacher is not sound in the content of what he or she 

teaches, there will be problem in both quality of learning and students‟ academic performance. The 

finding is also in line with Bray-Clark and Bates (2013) who revealed that teachers who have high level 

of self-efficacy regarding their ability to teach can produce superior student achievement across a range of 

academic disciplines. 

Findings on research question 2 on table 2 showed that principals and teachers opined that teachers‟ 

commitment to managing students learning process to a high extent influence teachers‟ instructional 

delivery in public senior secondary schools in Port Harcourt Metropolis of Rivers State with a grand 

mean of 2.73. Hypothesis 2 on table 4 showed that there is no significant difference between the mean 
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responses of principals and teachers on the extent teachers‟ commitment to managing students learning 

process influence teachers‟ instructional delivery in public senior secondary schools in Port Harcourt 

Metropolis of Rivers State, with z-calculated value of 0.69 which was less than z-critical value of ±1.96. 

This finding is in tandem with Crosswell and Elliott (2014) who stated that teachers‟ commitment is 

essential to high quality teaching and it includes commitment to the school, students, career continuance, 

professional knowledge base and teaching profession. The finding also supports Billingsley and Cross 

(2012) who are of the opinion that teachers‟ commitment has influence on promoting the teaching 

profession, work performance, school and student achievement. 

 

CONCLUSION 

Based on the findings of the study, it was concluded that teachers‟ subject content knowledge and 

teachers‟ commitment to managing students learning process enhance teachers‟ instructional delivery in 

public secondary schools in Port Harcourt Metropolis of Rivers State. 

 

RECOMMENDATIONS 

1. The Ministry of Education in collaboration with the Teachers Registration Council of Nigeria 

(TRCN) should make the necessary provisions that will make it mandatory for all public and 

private school administrators to regularly appraise their teachers in order to identify their 

professional needs and proffer corrective measures through post service training and development 

programmes based on needs assessment. 

2. The Ministry of Education and all relevant agencies of education should ensure that teachers are 

treated fairly and justly in public senior secondary schools to promote teachers‟ commitment to 

their job, which is key to teachers‟ instructional delivery. 
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