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ABSTRACT  

This research investigated the effect of memorization and guided-discovery strategies of teaching on 

students‟ achievement in financial accounting in universities in Rivers State. Two research questions and 

two hypotheses guided the study. Quasi-experimental research design was adopted for the study. The 

population of the study comprised 209 Business Education students in Universities in Rivers State. Thirty 

(30%) of the population consisting of sixty-three (63) Business Education Students from Rivers State 

University and Ignatius Ajuru University of Education were studied. The Financial Accounting 

Achievement Test (FAAT) were used for data collection. Mean, Standard deviation and Analysis of Co-

Variance (ANCOVA) were used for data analysis. Findings indicated that students taught with guided-

discovery strategy scored higher than those taught with memorization teaching strategy. The study also 

revealed no significant difference in the mean performance scores of male and female students taught 

with guided-discovery and memorization strategies respectively. The study concluded that Business 

Education students‟ predominant usage of memorization is a contributory cause of their failure in 

financial accounting, and the use of guided-discovery strategy in place of memorization strategy will 

improve students‟ achievement in financial accounting. Consequently, it was recommended among others 

that government at all levels should improve the education sector through training of teachers in the use 

of effective instructional strategies in the classroom, especially, in the use of guided-discovery strategy in 

financial accounting instruction.  

Keywords: Guided-Discovery, Memorization, Teaching Strategy, Students‟ Achievement and Financial 

Accounting 

 

INTRODUCTION 

Financial accounting is an aspect of accounting that is concerned with the reporting of financial 

information. American Accounting Association in Osuala (2004) defined financial accounting as a 

process of identifying, measuring and communicating economic information. Asaolu (2005) added that 

financial accounting is used to report financial data of an organization to the users for objective 

assessment and decision making. This implies that financial accounting is a specialized branch of 

accounting that keeps track of a company‟s financial transactions. Using standardized guidelines, the 

transactions are recorded, summarized and presented in a financial report or financial statement such as an 

income statement or a balance sheet. Financial accounting represents just a subset of accounting. It is the 
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field of accounting which summarizes, analyzes and reports financial transactions of a business. Financial 

accounting also involves making available financial statements for public use. Government agencies, 

business owners, stakeholders, suppliers, employees, financial houses and many others are examples of 

people that are interested in receiving such information in order to make decisions. 

According to Igboke (2003), Financial Accounting is the preparation of financial statements that can be 

used by the public and the relevant stakeholders through the use of either Historical Cost Accounting 

(HCA) or Constant Purchasing Power Accounting (CPPA). 

Oyetade (2008) defined accounting as a process concerned with recording data, classifying and 

summarizing data, and communicating what has been learnt from the data. Akintelure and Oguobi (2003) 

maintained that financial accounting is the recording, classifying and summarizing of financial 

transactions or events in terms of money or money‟s worth, and reporting the result to management and 

other users of accounting information. Financial accounting gathers and summarizes financial data to 

prepare financial reports such as balance sheet and income statement for an organization‟s management, 

investors, lenders, suppliers, tax authorities and other stakeholders. To this end, financial accounting is 

therefore, a specialized branch of accounting which keeps track of the financial transactions of a 

company. Supporting this fact, Okafor (2016) added that the fundamental need for financial accounting is 

to reduce the various principal-agent problems, by measuring and monitoring the agent‟s performance and 

thereafter reporting the results to interested users. Financial accounting is statutory and is prepared on 

historical basis and reports to parties external to the organization. Omorokpe (2006) agreed that financial 

accounting is also known as historical cost accounting, and added that financial accounting is the process 

of collecting, recording, summarizing, presenting financial transactions, reporting and 

analyzing/interpreting of accounts to assist the users of financial statements in various decision making 

situations.  

The importance of financial accounting cannot be overemphasized. Adam (2012), stated that financial 

accounting is important to employees, general public, government, investment analysts, lenders, 

managers/directors, shareholders and suppliers. The author further explained that financial accountings 

help employees to assess the potential for providing continued employment and assess levels of 

remuneration. Adebiyi (2011) added that financial accounting enables the general public to assess general 

employment opportunities, social, political and environmental issues, and to consider the potential for 

investment. Financial accounting helps government in determining its value added tax (VAT) and 

corporate taxation, government statistics, grants and financial assistance, monopolies and mergers (Agara, 

2005). According to the author, financial accounting enables investment analysts to determine investment 

potentials for individuals and institutions with regard to past and future performance, strength of 

management as well as risk versus reward. The author added that financial accounting enables lenders to 

assess the capacity and the ability of a company to service debt and repay capital for the purpose of this 

study, guided discovery is selected as one of the method that can be adopted by teachers and students to 

improve students achievement.  

Achievement is the art of accomplishing or finishing a task. Students‟ achievement is something that 

students accomplish successfully, especially by means of exertion, skill, practice or perseverance. It is 

something that somebody succeeds in doing usually with effort (Anikweze, 2010). Achievement in the 

context of this study specially refers to academic attainment of students after completing a course. 

Achievement is both indicative and predictive. According to Anikweze (2010), achievement is indicative 

when it shows a student‟s level of success thus a student that scored an „A‟ in a completed course is 

adjudged to have had a higher performance than a student that scored a „B‟ in the same course. It is 

predictive when it is a criterion to determine the ability of a student to undertake another task such as the 

case of a student who is adjudged to be able to offer a course because of a high score in a previous course. 

Teaching is an art that is geared towards shaping the behaviour of a learner. Every teacher must have an 

intention, and the achievement of the intention is what qualifies one as a teacher. One cannot be a good 

teacher until his intention for doing what he is doing is ascertained. It is because of this arduous task of 

helping one to learn that many models, methods and instructional strategies and designs have been 

invocated. It is a matter of choice by teachers to adopt whatever model, method or instructional strategy 
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that suits a particular content. As more teachers emerge, more strategies for instruction emerge. This 

development has given rise to the use of guided-discovery as a strategy of instruction instead of 

memorization. 

Memorization is the process of establishing information in the memory. Heritage Dictionary of the 

English Language (2009) explained memorization as the act of learning something carefully so that a 

person can remember it exactly. The use of memory to teach is known as memorization strategy of 

teaching. Maji (2012) buttressed that memorization strategy involves the use of information stored in the 

memory, brain, heart and mindset to teach without lesson notes and textbooks. In memorization strategy, 

students select the central idea of a passage and summarize it as a keyword. Next, they record other 

important facts to the keyword. They recall the keyword when needed to retrieve the related information.  

Guided-discovery according to Fatokun and Yalams (2017), refers to a teaching and learning environment 

where students are actively participating in discovering knowledge. The goal of discovery is to facilitate 

deep learning on the part of the students, learning that has its basis in fundamental understanding and 

often arises from viewing a problem from multiple perspectives. The pedagogical underpinning is that, if 

the students discover the knowledge, they will, in the process have created and added to their own 

scaffold understanding. Guided discovery is characterized by convergent thinking this implies that the 

instructor devises a series of statement or questions that guide the learner step by logical step, making a 

series of discovery that leads to a single predetermined goal. 

Musti-Roa (2007), stated that by implementing guided-discovery as an instructional strategy, classroom 

teachers are able to individualize instruction for each of their students and give all the students in the 

classroom the opportunity to be actively engaged in learning at the same time. Guided-discovery can be 

useful in a classroom for a number of reasons. One of the reasons as given by Kourea, Cartledge and 

Musti-Rao (2017) is that it allows teachers to provide all students the opportunity to be actively engaged 

in learning at the same time while each student work on his/her own specific level of need. This is 

possible even if there is only one teacher in the classroom. Another reason according to Miller, Topping 

and Thurston (2010) is that guided-discovery improves students‟ self-reliance. Students taught with 

guided-discovery rely mostly on themselves for learning instead of solely relying on their teachers. 

Topping (2015) added those guided-discovery increases students‟ positive attitudes in school and learning 

in general besides increasing individual attention and student‟s engagement. Kourea (2017), stated that 

guided-discovery has also been noted to be among the most cost-effective learning strategies. The author 

further explained that guided-discovery gives teachers the opportunity to maximize their instructional 

influence on the classroom as well as to provide individualize instruction. 

Brewer, Reid and Rhine (2013), reported that one-on-one instructional procedures have been viewed as 

highly effective for students with diverse needs. According to authors, in most public school classrooms, 

one teacher is expected to provide academic instruction to a group ranging in size from fifteen to forty 

students. As they further discussed, in a classroom with this many students, as it is the case in our 

universities, it can be difficult or nearly impossible to provide daily one-on-one instruction for each 

student due to limited class time. For this reason, it becomes necessary to find a more efficient way of 

addressing all students‟ academic needs; hence the adoption of guided-discovery in place of 

memorization strategy to help improve students‟ achievement in financial accounting in universities in 

Rivers State.  

Statement of the Problem 

The learning outcome of every student majorly depends on the type of teaching strategy employed by the 

teacher during instruction. Memorization strategy adopted in teaching financial accounting in Universities 

in Rivers State is teacher-centered, as a result of this, students were not able to achieve higher in financial 

accounting. Financial accounting involves skills that cannot be mastered by mere memorization of basic 

results. As stated by Sinclair (2005), mastering a skill course requires active involvement of learners in 

the teaching and learning process. The lack of in-depth knowledge acquired by students in financial 

accounting as a result of deficient teaching strategy adopted by teachers negatively affect these students 

by making them to be neither employable by relevant organization nor be self-employed. In order to find 

a lasting solution to this existing problem, it becomes necessary to introduce guided-discovery method as 
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an alternative strategy that can bring about positive improvement in students achievement in financial 

accountings in Universities in Rivers State.    

Purpose of the Study 

The general purpose of the study is to compare guided-discovery strategy with memorization strategy on 

students‟ achievement in financial accounting in Universities in Rivers State. Specifically, the study 

sought to determine the: 

1. Difference in the pre-test mean achievement scores and post –test mean achievement  scores 

of the experimental and control groups in financial accounting. 

2. The extent to which the mean achievement scores of Rivers State University (RSU) 

 students taught financial accounting with memorization strategy, compare with the 

 performance scores of their Ignatius Ajuru University of Education (IAUE)  counterparts. 

3. The extent to which the mean achievement scores of Rivers State University (RSU) 

 students and Ignatius Ajuru University of Education (IAUE) students taught financial 

 accounting with guided-discovery teaching strategy differ. 

Research Questions  

The study was guided by the following research questions:   

1. What is the difference in the pre-test mean achievement scores and post –test mean 

 achievement scores of the experimental and control groups in financial accounting. 

2. To what extent do the mean achievement scores of Rivers State University (RSU)  students taught 

financial accounting with memorization strategy, compare with the performance scores of their 

Ignatius Ajuru University of Education (IAUE)  counterparts. 

3. To what extent do the mean achievement scores of Rivers State University (RSU)  students and 

Ignatius Ajuru University of Education (IAUE) students taught financial  accounting with guided-

discovery teaching strategy differ? 

Hypotheses 

The following null hypotheses were tested at 0.05 level of significance 

1. There is no significant difference in the pre-test mean achievement scores and post –test mean 

achievement scores in financial accounting among the experimental and  control groups. 

2. There is no significant difference in the mean achievement scores of Rivers State  University 

(RSU) students and Ignatius Ajuru University of Education (IAUE) student taught financial 

accounting with memorization teaching  strategy. 

3.  There is no significant difference in the mean achievement scores of Rivers State 

 University (RSU) and Ignatius Ajuru University of Education (IAUE) students taught 

 financial accounting with guided-discovery strategy. 

 

METHOD 

The study adopted quasi-experimental study design of pre-test, post-test control group. The population of 

the study comprised 209 Business Education students in Universities in Rivers State. Thirty (30%) of the 

population consisting of sixty-three (63) Business Education students from Rivers State University (RSU) 

and Ignatius Ajuru University of Education (IAUE) constitute the study sample. The chosen universities 

were randomly assigned to experimental and control group, while students in the sample universities 

remained in their in-tact classes. The instruments for data collection were: Instructional Package for 

Financial Accounting (IPFA) and Financial Accounting Achievement Test (FAAT). The instructional 

package for financial accounting consist of prepared lesson plans on selected topics, based on guided-

discovery method of instruction on one hand, and memorization strategy of instruction on the other. 

Special teaching session was organized based on the selected universities lecture timetable allocation in 

financial accounting. The second research instrument “FAAT” consist of 20 multiple test items. Item 

analysis was conducted on Financial Accounting Achievement Test (FAAT) to ensure standardization of 

the items. The Instructional Package for Financial Accounting (IPFA) was validated by three experts, one 

from Measurement and Evaluation and two from the Department of Business Education, all in Rivers 

State University. The reliability package of the test instrument was determined by administering a 20 
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items-test on an intact class of 26 Business Education students from tertiary institutions in Delta State 

who are not part of the study sample. Kuder Richardson 21 (KR-21) formula was used to establish 

reliability co-efficient of 0.91. The data collection phase lasted for three weeks, in which all the students 

in both groups, were pre-tested with financial accounting achievement test a week before and after 

treatment began. The pre-test scores served as a basis for comparing students‟ performance in financial 

accounting test before and after treatment. The experimental group was taught with guided-discovery 

strategy, while the control group was taught with memorization strategy. Mean and standard deviations 

were used to answer the research questions. The mean score of 2.5 and above was accepted and mean 

score of 2.4 below was rejected accordingly. Analysis of co-variance (ANCOVA) was used in testing the 

hypotheses. If the calculated value is greater than the critical value, the null hypothesis is rejected and the 

alternative retained, on the other hand, when the calculated value is less than or equal to the critical value, 

the hypothesis is retained. 

 

RESULTS AND DISCUSSIONS 

Research Question 1 

What is the difference in the pre-test mean achievement scores and post-test mean achievement scores of 

the experimental and control groups in financial accounting? 

Table 1: ANCOVA Analysis of Pre-test Mean Achievement Scores and Post-test Mean Achievement 

Scores of students taught with memorization teaching strategy and those taught with guided-discovery 

teaching strategy.    

Group n=63   Test N Min  Max  X SD  

Control  

n=30 

Pre-test 

Pre-test 

30 

30 

18 

23 

61 

70 

39.10 

46.60 

8.876 

9.050 

       

Experimental  

n=33 

Pre-test 

Pre-test 

33 

33 

25 

58 

62 

94 

47.21 

77.94 

7.853 

9.041 

 Note: Min=Minimum, Max = Maximum, SD=Standard Deviation  

 

As presented in Table 1, the pre-test mean achievement of memorization teaching strategy ranges from 18 

to 61 with SD = ± 8.876, while post-test mean achievement of memorization strategy ranges from 23 to 

70 with SD = ±9.050. Also, Table 1 showed that the pre-test mean achievement of the guided-discovery 

strategy ranged from 25 to 62 with SD=±7.853 with post –test mean achievement of the guided-discovery 

teaching strategy ranges from 58 to 94 with SD=±9.041. 

Research Question 2 

To what extent do the mean achievement scores of Rivers State University (RSU) students taught financial 

accounting with memorization strategy compared with the performance scores of their Ignatius Ajuru 

University of Education (IAUE) Counterparts? 

Table 2: The Mean Achievement Scores of RSU and IAUE Students taught with Memorization Strategy.  

Group n = 30  Universities  N Min  Max  X SD  

Control  

 

RSU 

 

8 

 

33.5 46.5 40.37 5.501 

 IAUE 22 

 

20.5 65.5 43.75 9.830 

Note: Min=Minimum, Max=Maximum, SD= Standard Deviation  

Table 2 shows the mean achievement scores of RSU and IAUE Students taught with memorization 

strategy. It shows that the mean achievement scores of RSU students taught with memorization strategy 

ranged from 33.5 to 46.5 with SD=±5.501, and for the mean achievement of scores for IAUE students 

taught with memorization strategy ranges from 20.5 to 65.5 with SD = ± 9.830.  
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Research Questions 3   

To what extent do the mean achievement scores of Rivers State University (RSU) Students and Ignatius 

Ajuru University of Education (IAUE) students taught financial accounting with guided discovery 

teaching strategy differ? 

Table 3: Mean Achievement Scores of RSU and IAUE Students taught with guided-discovery Strategy. 

Group n = 33  Universities  N Min  Max  X SD  

Experimental   

 

RSU 

 

11 

 

41.5 71.0 61.91 8.197 

 IAUE 22 

 

51.0 77.0 62.91 8.452 

  Note: Min=Minimum, Max=Maximum, SD= Standard Deviation  

Table 3 revealed the mean achievement scores of RSU and IAUE Students taught with guided-discovery 

strategy. It shows that the mean achievement scores of RSU Students taught with guided-discovery 

strategy ranges from 41.5 to 71.0 with SD = ±8.197, and for the mean achievement scores of IAUE 

students taught with guided-discovery strategy, ranges from 51.0 to 77.0 with SD = ±8.452.  

 

Hypothesis 1 

There is no significant difference in the pre-test mean achievement scores and post-test mean 

achievement scores in financial accounting among the experimental and control group.     

Table 4: ANCOVA Result for the Pre-test and Post-test Mean Achievement Scores in Financial 

Accounting among the Experimental and Control Groups.  

      Source  Sum of  Squares  DF Mean Square  F  Sig. Value  

Corrected model  14.764 2 7.382 466.039 0.000 

Intercept  14.185 1 14.185 895.519 0.000 

Pre-test 2.890 1 2.890 182.426 0.000 

Post-test 11.693 1 11.693 738.229 0.000 

Error  0.950 60 0.16   

Total  153.000 63    

Corrected Total  15.714 62    

R squared = 940 (adjusted R squared = 938) 

 

The result in Table 4 showed that there was a significant interaction effect. F (18,94)=895.517, P<.005, 

with a large effect size (R Squared = 9.40). Neither of the main effects were statistically significant, 

scores, pre-test: F (18, 62)= 182.426, P=.000, post-test: F (23, 94) = 738.229, P=000. These results 

suggest that Students taught with memorization and guided-discovery strategy respond differently to the 

two types of interventions (pre-test and post-test). Therefore, it is concluded that there is a significant 

difference in pre-test mean achievement scores and post-test mean achievement scores in financial 

accounting among the experimental and control groups thereby rejecting the null hypothesis. 
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Hypothesis 2 

There is no significant difference in the mean achievement scores of Rivers State University (RSU) 

Students and Ignatius Ajuru University of Education (IAUE) Students taught financial accounting 

with memorization teaching strategy. 

Table 5: ANCOVA Result showing the level of significant Difference in the Mean Achievement Scores 

of RSU and IAUE Students taught Financial Accounting with Memorization Strategy.   

    Source  Sum of Squares  DF Mean Square  F  Sig. Value  

Corrected Model  170 1 0.170 0.835 0.369 

Intercept  2.250 1 2.250 11.061 0.002 

Mean Value 0.170 1 0.170 0.835 0.369 

Error  5.697 28 0.203   

Total  96.000 30    

Corrected total  5.867 29    

R-Square = .029 (adjusted R squared = .006) 

The result presented in Table 5 showed that there was significant interaction effect. F (20,65)=11.061, 

P<0.0005, with a less effect size (R Squared = .029). The main effects was not statistically significant, 

mean scores, mean values: F (20.65) = .835, P=.369. Since the sig-value is 0.369 which is less than 0.05, 

the researchers concluded by accepting the null hypothesis which states that there is no significant 

difference in the mean achievement scores of RSU and IAUE Students taught financial accounting with 

memorization strategy.  

Hypothesis 3 

There is no significant difference in the mean achievement scores of Rivers State University (RSU) and 

Ignatius Ajuru University of Education (IAUE) students taught financial accounting with guided-

discovery strategy.  

Table 6: ANCOVA Result Revealing the Significant Difference in the Mean Achievement Scores of 

R.S.U and I.A.U.E. Students taught Financial Accounting with Guided-Discovery Strategy.     

    Source  Sum of Squares  DF Mean Square  F  Sig. Value  

Corrected Model  0.25 1 0.025 0.105 0.748 

Intercept  1.161 1 1.161 4.923 0.034 

Mean Value 0.025 1 0.025 0.105 0.748 

Error  7.309 31 0.236   

Total  99.000 33    

Corrected total  7.333 32    

R-Square = .003 (adjusted R squared = .029) 

 

The result presented in Table 6 showed that there was significant interaction effect. F (14,77)= .034, 

P<0.005, with a less effect size (R squared= .003). The mean effects was not statistically significant, 

mean scores, mean value: F (41,77) = .105, P= 748. Since the significant value is 0.369 which is 0.05, the 

researchers concluded by accepting the null hypothesis which states that there is no significant difference 

in the mean achievement scores of RSU and IAUE Students taught financial accounting with guided-

discovery strategy. 

 

DISCUSSION  

Differences in the pre-test and post-test mean achievement scores of experimental and control groups in 

financial accounting. The findings of research question  1 showed significant difference between the 

academic performance in the pre-test and post-test of students taught with guided-discovery strategy 

(experimental group) and memorization strategy (control group). The findings agreed with the submission 

of De-Jong (2016), who stated that mean achievement scores should serve as basis for making judgment 

on whether a group has achieved a pre-determined stated objectives.  
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The hypothesis in Table 4 revealed that the different treatments given to the experimental and control 

groups effected positive changes on the students mean achievement scores in post-test financial 

accounting achievement test.  

Difference in the mean achievement scores of RSU and IAUE Students taught with memorization 

strategy.  

The findings of research question 2 revealed that there was no significant difference in the pre-test and 

post-test scores of Rivers State University (RSU) and Ignatius Ajuru University of Education (IAUE) 

Students taught with memorization strategy. This observation showed that there was no much 

improvement in the achievement in the control group. Difference in the mean scores of RSU and IAUE 

Students taught with guided-discovery strategy. The findings of research questions 3 revealed that there 

was no significant difference in the post-test scores of Rivers State University (RSU) and Ignatius Ajuru 

University of Education (IAUE) Students taught with guided-discovery strategy. This showed that 

guided-discovery strategy favoured both RSU and IAUE students and increased their achievement in 

financial accounting. The hypothesis in Table 6 showed that experimental group mean achievement is 

purely an expression of treatment effectiveness on the effect of guided-discovery strategy on students 

achievement and not product of gender difference interplay on students‟ achievement.    

 

CONCLUSION  
Based on the findings of this study, the following conclusions were made. The memorization strategy 

adopted by accounting teachers in Rivers State Universities negatively affected students‟ learning. This 

was reflected in their achievement in financial accounts. Students learn faster and master skills better 

when they are allowed to participate or contribute actively in the class by interacting freely with their 

teachers and peers, work in group, and perform practical projects together. The adoption of guided-

discovery strategy in this study generally improved students‟ achievement in financial accounting. 

 

RECOMMENDATIONS 

Based on the findings of this study, the following recommendations are made: 

1. Accounting teachers should adopt guided-discovery strategy in teaching financial accounting. 

This will enable their students to cater for themselves in the classroom  through sharing of ideas 

among themselves and their teachers which will helps to  improve their learning outcomes.    

2. Students should be given the opportunity to participate actively and interact freely with their 

teachers and peers in the classroom as this will help to improve their  academic gain in their 

courses, using guided-discovery. 

3. Curriculum developers should also integrate guided-discovery strategy into the  curriculum of 

financial accounting. 

4. Workshops and seminars should be organized by ministries of education and related government 

agencies to train accounting teachers on the best ways to use guided- discovery strategy in 

teaching their students.   

 

REFERENCES 

Adams R. A., (2012). Public sector accounting and finance (3
rd

 ed.). Lagos: Corporate Publishers 

Ventures. 

Adebiyi, K., (2011). Accounting and information technology: A handbook for accountants and IT users. 

Ibadan: Polygraphics Ventures Ltd. 

Agara, I. G., (2005). Management accounting: Effective management tool. Lagos: Eti-Kind and Company 

(Nig.) Ltd. 

Akintelure, S. L., & Oguobi, J. I., (2013). Comprehensive financial accounting (New Ed.). Lagos: A 

Johnson Publishers Ltd. 

Anikweze, C. M. (2010). Measuring and evaluation for teacher education (2
nd

 ed.,). Enugu: SNAAP 

Press Ltd. 

Asaolu, A., (2005). Financial accounting for schools and colleges. Abuja: Spectrum Books Ltd. 

Ogwunte & Abguruga ….. Int. J.  Innovative Soc. & Sci. Educ. Res. 8 (4):15-23, 2020  



23 
 

Brewer, R. D., Rheid, M. S., & Rhine, B. G., (2013). Peer coaching: Student teaching to learn. 

Intervention in School and Clinic, 39(2), 113-120. 

Business Education students examination scripts in financial accounting (2010-2012). Federal College of 

Education (Technical), Umunze. 

Ekwere, A. B., (2005). Contemporary accounting. Abuja: AFLON Ltd.   

Fatokun, J. O., and Yalams, S. M., (2017). Effect of guided discovery approach on students performance 

in radio and television fault diagnosis and repair skills at the technical college level. In: B. G. 

Nworgu (Eds). Optimization of service delivery in the education sector: Issue and strategies pp. 

84-89. 

Heritage Dictionary of the English Language (2009). U.S.A. Houghton Mifflin Coy. Retrieved on 

05/04/2014 from www.thefreedictionary.com/memorization. 

Igboke, S. A., (2012). Fundamentals of financial accounting. Enugu: Cheston Agency Ltd. 

Kourea, L., Cartledge, G., & Musti-Rao, S., (2017). Improving the reading skills of urban elementary 

students through total class peer tutoring. Remedial and Special Education, 28(2), 95-107. 

Longe, O. A., & Kazeem, R. A., (2006). Essential financial accounting. Lagos: Tonad Pub. Ltd. 

Maji, S., (2012). Memorization for self-reliance. Retrieved on 06/04/2014 from 

sc.boces.org././memorization strategies 2.pdf. 

Miller, D., Topping, K., & Thurston, A., (2010). Peer tutoring in reading: The effects of role and 

organization on two dimensions and self-esteem. British Journal of Education Psychology, 2(3), 

41-43. 

Obi, C. A., (2005). Methodology in business education. Enugu: Oktek (Publishers) Nig. Ltd. 

Okafor, R. G., (2016). Element of financial accounting (3
rd

 ed.). Enugu: Precision Printers and Publishers. 

Omorokpe, R. O., (2006). Financial accounting practice in business and non-for-profit organization 

Lagos: March Publishers. 

Osuala, E. C., (2004). Principles and methods of business and computer education. Enugu: Cheston 

Agency Ltd. 

Oyetade, B., (2008). Accounting procedures: Implications for non-compliance and the way forward. 

ICAN Students’ Journal,4(12), 5-8. 

Sinclair, M. P., (2005). Peer interactions in a computer lab: Reflections on results of a case study 

involving web-based dynamic geometry sketches. Journal of Mathematical Behaviour, 2(4), 89-

107. 

Topping, K. J., (2015). Trends in peer learning. Journal of Educational psychology, 25(6), 631-645. 

 

 

Ogwunte & Abguruga ….. Int. J.  Innovative Soc. & Sci. Educ. Res. 8 (4):15-23, 2020  

http://www.thefreedictionary.com/memorization

